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PRESENTATION 
 
 
 
 
“Everything we see, everything we conceive and do, is framed in a 
vision of the world, which determines how we see things and how 
we see ourselves.   These images are the raw material of the world 
in which we live, because in reality the human universe is more an 
inner creation, than a cosmos of external and foreign objects, 
whose action is endured or suffered".   
                                                     Jorge Ivan Carvajal Posada M.D.
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Editorial 
 
An aspiring Professional Mentor, or a person who has self-
proclaimed as a Mentor, must be certified and hierarchized in the 
RGM in order to validate his or her performance within the 
parameters established by the discipline of Mentoring and its 
identity, to know the operational method of Mentoring and the 
professional mode of action of the Mentor, among other multiple 
aspects, which are contained in the functional guidelines of the 
Mentor, which describe, from the binding tradition, nature, 
structure and dynamics, the axioms, theorems and guiding 
principles that bring coherence, efficiency and legitimacy to the 
profession. 
  
The RGM is and is positioned as a 
"Mentoring Certification Body" and 
makes available in the section 
https://www.RGM.org/certificaciones 
the certifications that shape the 
roadmap that leads from the level of 
certified Mentoring Practitioner 
(Basic Mentoring Practitioner), 
passing through the intermediate 
level, Certified Professional Mentor, 
to reach the higher level, Certified 
Expert Professional Mentor. 

 

 
This book is a guide manual for the work of the Mentor who 
starts as an international professional certified by the Red Global 
de Mentores.    
 
 

Basic 
Mentoring 
Practioner 

Certified 
Professional 
Mentor

Certified 
Expert 
Professional 
Mentor
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This work called "Basic mentor guide", is the foundation from 
which the concepts leading to the certification of level I of 
International Mentors, Basic Mentoring Practitioner, are unified as 
a baseline for the certification process that we have structured in 
the Academy of the RGM, to qualify the training and performance 
of the Mentors. 
The purpose of this guide manual is to lay the foundations for the 
discipline of Mentoring and the way of professional performance 
of the Mentors. For this purpose, it contains large sections, from 
which are formulated the questions of the exam used by the RGM 
to grant the professional certification Basic Mentoring Practitioner 
(BMP), which validates the basic knowledge of the scientific field 
of Mentoring as a discipline and the scope of action of the 
Mentors as professionals of the same.  
This work is made up of the axioms on which the RGM bases its 
conceptions, understanding that these can never be reductionist, 
as we are open to frank and constructive dialogue with other 
visions, because we know that everything that exists "subsists" 
from multiple perspectives and that everything can be 
complemented to be enhanced, from the cognitive, systemic, 
functional and operational, to gain and add value.  
We hope this guide will be very useful in your journey through the 
world of Mentoring. 
 
 

 
                Red Global de Mentores 

     www.rgmentores.org    
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Thanks to the Authors 
 
The Red Global de Mentores - RGM - has taken the initiative to 
unify the knowledge and experience of a group of Mentors who, 
individually, have been generating written content in their books, 
blogs and forums and decided to put it at the service of the 
Global Community of Professional Mentors.   
 
In the texts that you will find in this guide we gather the 
contribution of distinguished mentoring professionals and 
independent authors who are not necessarily members of the 
RGM but who, through their enormous generosity, make their 
knowledge and experience universally available to contribute to 
the formation and consolidation of this community of 
professionals, who value and validate the discipline of Mentoring 
and the professional way of acting of Mentors.  
 
We highlight in a special way the contribution to this work of the 
Mentors of Mentors: 
 

• Nelson de J. Rueda R.  
• Fernando Daniel Peiró 
• Maribel Belaval 
• Ernesto Beibe 
• Serafin Contreras 
• Jaime España 
• Ana María Bonotti 
• Alejandro Motta 

 
 



GUÍA BÁSICA DEL MENTOR.  BASIC MENTORING PRACTITIONER. RGM Page 14 
 

RED GLOBAL DE MENTORES (RGM) 
 

Who are we? 
 
We are a non-profit organization, established to add value to 
society, through the promotion and development of the 
Mentoring Discipline and the Mentor Profession. 
 

Our social responsibility 
 
Our social responsibility is focused on the unification of concepts 
around the scientific scope of Mentoring as a discipline, the field 
of action of the profession, the mode of action of Professional 
Mentors, and the contribution to the world of internationally 
certified Mentors by the RGM Academy. 
 

The RGM Global Community 
 
The Red Global de Mentores is a Community that brings together 
people who decided to establish as one of the purposes of their 
lives to transfer their vital learning, through mentoring, to the 
development of people or organizations. 
 
Hence, the RGM is socially established as the integrating 
Community of the Professional Mentors of the world, with the 
superior purpose of articulating and integrating them, in deep 
spirituality and consciousness. 
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What do we do? 
 
From self-recognizing themselves as human beings who have or 
have developed a level of expertise in vital areas or in 
organizational areas, the members of the RGM choose to behave 
as Mentors and adopt the mode of professional performance 
that postulates and develops Mentoring as a discipline with its 
own identity, hence the RGM assumes as its own the task of 
certifying and ranking them.   
To this end, we develop, promote and disseminate, from the 
scientific field of the discipline, meaningful development and 
learning strategies, based on the Mentor's professional mode of 
action, which is expressed through methodologies and tools 
arising from strategic dialogues and the profession's fields of 
action. 
We carry out certification processes for Mentors, and we endorse 
as RGM Associated Training Centers their institutions and 
training programs oriented to the development of the Mentoring 
profession and to the promotion, publication, networking, 
research, and other actions that, through service, give physical 
form to the spirituality of the human being, which becomes and 
gives it its sense of purpose, destiny, mission, function and 
intention. 
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RGM Academy 
  
The Red Global de Mentores has an Academy that certifies 
Mentors, who are trained by the Training Centers associated with 
the RGM and supported in their academic preparation, for the 
mastery of useful tools in the exercise of Mentoring, through 
courses offered by different teaching Mentors associated with 
the RGM. 
 
The academic direction of the RGM is in charge of coordinating 
the academic and training policies associated with the 
institutional development of the RGM, with a perspective based 
on the excellence of the Training Centers endorsed as RGM 
Associate Training Centers, as well as the complementary courses 
developed by the Mentors, who have been previously endorsed 
as teaching Mentors to offer complementary courses to those 
offered by the Training Centers for the certification of Mentors. 

 
CERTIFICATIONS AND RANKING IN THE RGM 

 
An aspiring Professional Mentor, or a person who has self-
proclaimed as a Mentor, must become certified and ranked in the 
RGM in order to validate his or her performance within the 
parameters established by the discipline of Mentoring and its 
identity, to know the operational method of Mentoring and the 
Mentor's professional mode of action, among other multiple 
aspects, which are contained in the functional guidelines of the 
Mentor, which describe, from the binding tradition, nature, 
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structure and dynamics, the axioms, theorems and guiding 
principles that provide coherence, efficiency and legitimacy to the 
profession.  
To achieve the hierarchization of the Mentors, the RGM 
establishes three levels of certification, as follows: 
 

CERTIFICATION LEVELS RED GLOBAL DE MENTORES. 
 

Level 1. BMP 
CERTIFIED MENTORING PRACTITIONER. Basic 
Mentoring Practitioner 

 
In the first level of certification will be all those aspiring to become 
certified as Professional Mentors and all those self-proclaimed 
Mentors, who aspire to become certified and hierarchical in the 
RGM in order to validate their performance within the parameters 
established by the discipline of Mentoring and its identity. All of 
them, upon joining the RGM, will be grouped by themselves in one 
of the twelve areas that we will assume to be universal: 
 
Public Administration, Military Occupations and State Workers. 
Area of our Community that groups the group of Mentors who 
put their experience at the service of the Institutions to which they 
are entrusted the socio-political exercise in the Society. 
 
Arts and cultural and creative industries. Area of our Community 
that brings together all the Mentors who put their experience at 
the service of the fine arts (music, painting, sculpture, architecture, 
dance, poetry), creative and performing artists, cultural and 
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creative industries.  
 
Sports, entertainment and related industries. Area of our 
Community that brings together the group of Mentors who put 
their experience at the service of the various manifestations of 
sports and entertainment. 
 
Human Development. Area of our Community that groups the 
group of Mentors that put their experience at the service of the 
Development of the Human Being and its conscious evolution in 
any of the vital dimensions. Professionals in law, social sciences, 
theology and related fields. 
 
Education, Science and Technology. Area of our Community that 
brings together the set of Mentors who put their experience at the 
service of scientific and intellectual processes, education, and 
processes associated with technology. Professionals in the 
sciences, engineering, architecture, design, and related fields. 
 
Enterprise, economy and business. Area of our Community that 
groups the group of Mentors who put their experience at the 
service of Institutional, Organizational and Business Development. 
 
Environment, qualified agricultural, forestry and fishing workers. 
Area of our Community that groups the set of Mentors who put 
their experience at the service of the environment and agricultural 
and livestock farms, fishermen, hunters and subsistence gatherers. 
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Society and Family. Area of our Community that groups all the 
Mentors that put their experience at the service of the social 
organization and in a very special way to the family coexistence, 
in all its expressions. 
 
Technicians and mid-level professionals, journeymen, workers and 
craftsmen in the mechanical arts and other trades: Area of our 
Community that brings together all the Mentors who put their 
experience at the service of construction, metallurgy, mechanical 
construction and related trades. Craftsmen and operators in the 
graphic arts, workers specialized in electricity and electro-
technology. Food processing workers and journeymen, garment 
workers, cabinet makers, other craftsmen and related tradesmen. 
 
Information and communication technologies. Area of our 
Community that groups the group of Mentors that put their 
experience at the service of humanity through the development 
and analysis of software and multimedia, specialists in databases 
in computer networks and in the use of the media, such as social 
networks, radio, television, etc. 
  
Health: Area of our Community that brings together the set of 
Mentors who put their experience at the service of the various 
manifestations of Health, doctors, nurses, paramedics, 
veterinarians and other professionals of traditional and alternative 
medicines. 
 
Service workers. Area of our Community that groups together all 
the Mentors who put their experience at the service of personal 
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service workers, salespeople, personal care workers, protective 
services personnel, drivers, heavy vehicle operators, clerks, 
support and related personnel, etc. 

 
Certification Requirements 
 

To obtain the certification as a BMP Certified Mentoring 
Practitioner, the Mentor in the process of certification, must 
demonstrate compliance with the following requirements: 
 

1) Demonstrate, through certification issued by a training 
center associated with the RGM, to have taken and passed 
a minimum of sixty hours (60 h) of theoretical-practical 
training, for the mastery of the fundamentals, techniques 
and processes of Mentoring in general and to have 
conducted a minimum of five Mentoring sessions, 
supervised by the training entity.  

2) 2) Submit, on the RGM platform, the accreditation exam of 
the knowledge contained in the basic mentor guide, and 
obtain a minimum passing score of 80%.  

3) 3) Attach the code of ethics duly signed, as proof of their 
commitment to the postulates of the RGM, with the 
professional mode of action of the Mentoring and with the 
ethical behaviors required of a Mentor. 
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Level 2. CPM 
Certified Professional Mentor. Certified 
Professional Mentor  

 
In the second level of certification in the RGM will be all those 
Mentors previously certified as Certified Mentoring Practitioners 
BMP, which by reason of their professional practice accredit to the 
RGM to be in the exercise of the profession, with a minimum of 
one year, exercising the accompaniment of individuals or 
organizations, as Mentors in any of the areas that we have 
assumed as universal. 
 
Certification Requirements 

 
To obtain this second level certification, the Mentor should: 

1) Hold certification as a Certified Mentoring Practitioner. 
(BMP Basic Mentoring Practitioner). 

2) Demonstrate a minimum of one year of experience 
structuring and developing Mentoring processes in their 
specialty. This experience shall be demonstrated by 
attaching a document in which the Mentor shall list a 
minimum of ten names of persons or organizations for 
which he/she has provided his/her services as a Mentor, 
expressly stating the following information: 

• Name of the person or organization served 
• Type of Mentoring Process 
• Dates during which the process was carried out 
• Number of hours invested in the process 
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• WhatsApp or e-mail of the beneficiary of the process 

3) Demonstrate, through certification issued by a training 
center associated with RGM or by a Mentor teacher 
associated with RGM, to have completed and approved a 
minimum of thirty hours (30) of training to strengthen the 
necessary skills for a full personal or organizational 
development, such as, for example, neurolinguistic 
programming, public speaking, writing, design of training 
processes, etc. and to have completed a minimum of ten 
Mentoring sessions, supervised by the training entity, 
where the knowledge and mastery of the tools that make 
possible the effective guidance of the processes that the 
Mentor offers is demonstrated. 

4) Contribute, for its exhibition on the RGM platform:  

• A Mentoring session, with prior approval of the 
Mentee, in video, audio or text format, in which 
they are recognized in the established times, in 
which they demonstrate the application of the 
concepts and practices of Mentoring. 

• A video story telling, in mp 3 or mp 4 format, of 
approximately five minutes, with content 
related to your specialty, to be shown in the MS 
video section.  

• A note with content related to your specialty, to 
be displayed in the notes section of the RGM or 
to be published in Mentors Magazine. This note 
must be three pages long in Word, letter size, 
Arial 12 font, 1.15 line spacing. 
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5) Submit, in the RGM platform, the accreditation exam of the 
knowledge contained in the Mentor Professional guide 
and obtain a minimum passing score of 80%. 

 

Level 3. XPM.  
PROFESSIONAL EXPERT MENTOR. Certified Expert 
Professional Mentor  

 
This is the certification that RGM believes should be held by 
anyone who aspires to make Mentoring the discipline that guides 
their way of acting in the service of the world and humanity. 
It is a third level certification to recognize and rank Mentors who 
have already obtained certifications at Practitioner BMP and 
Professional CPM levels and who have made of their lives a path 
of learning and lessons that, converted into life wisdom and as 
generous souls, they put at the service of others, exercising in their 
daily lives as true Expert Professional Mentors. 
Having unified the concepts, definitions and distinctions of the 
discipline at an international level, with the certification of 
Mentoring Practitioner, Basic Mentoring Practitioner, then 
validating their knowledge in the transfer of their wisdom through 
the certification Certified Professional Mentor, Certified 
Professional Mentor, the Mentoring professional becomes worthy 
of being recognized as a Mentor with expert knowledge, which is 
born from his experience, expertise and expertise, becoming, 
therefore, worthy of a certification as an Expert Mentoring 
Professional, CXPM, Certified Expert Professional Mentor. 
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Certification Requirements 
 
The applicant to this third level in the RGM hierarchy must first 
meet the following requirements: 
1) Possess the certifications that accredit him/her as a Certified 
Mentoring Practitioner. (BMP. Basic Mentoring Practitioner) and 
Certified Professional Mentor (CPM. Certified Professional 
Mentor). 
2) Show evidence of the progress of their expertise, which stems 
from their prolonged trajectory and expertise as a Mentor, with a 
minimum experience of three years, structuring and developing 
Mentoring processes in the area of their specialty. This expertise 
will be demonstrated through photos, web page, virtual platform, 
materials of its production, case analysis, participation in 
simulations (recorded), etc., where the RGM evidences its work as 
a Mentor.  
3) Provide a document in which the Mentor will list a minimum of 
thirty (30) names of persons or organizations for which he/she has 
provided his/her services as a Mentor, expressly stating the 
following data: 

• Name of the person or organization served 

• Type of Mentoring Process 

• Dates during which the mentoring process was carried out 

• Number of hours invested in the process 

• WhatsApp or e-mail of the beneficiary of the process 
4) Demonstrate, through certification issued by a training center 
associated with the RGM or by a Mentor teacher associated with 
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the RGM, to have completed and approved a minimum of thirty 
(30) hours of training, in addition to those demonstrated to certify 
in levels 1 and 2 aimed at updating the knowledge and mastery of 
communication tools, relational, consciousness expansion, 
(human and/or business) tools, which make possible the integral 
human development, or the effective orientation of organizational 
processes and strategies, such as the development of 
transnational, transcultural, transpolitical and transreligious vision, 
etc. and have completed the minimum number of internships 
required by the training center, associated with the use of these 
tools.  
5) To contribute for publication in the RGM Anthologies:  

• A writing, of minimum five pages, letter size, in font arial 
12 spacing 1.15, about your prospective vision of the area 
of Mentoring in which you work, indicating the main 
challenges that this area faces and what this requires to 
develop.  

• A minimum of five pages, letter size, in Arial 12 font, 1.15 
line spacing, about your personal vision within the area of 
Mentoring in which you work, indicating the professional 
development you envision for yourself, as a Human Being 
and as a Mentor. 

• A case analysis of at least seven pages, letter size, in Arial 
12 font, 1.15 spacing, that will serve, from its narrative and 
design of key content questions, as support for empirical 
research and practical wisdom, in the training of other 
Mentors and as a document of practice and constructive 
deliberation guide, in the different means of RGM. 
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6) Submit, on the RGM platform, the accreditation exam of the 
knowledge contained in the Mentor Expert Practitioner guide and 
obtain a minimum passing score of 80%. 
 
This guide is designed to guide the certification of level 01 of the 
hierarchy within the RGM, Basic Mentoring Practitioner, therefore 
its contents aim to consolidate the minimum level of knowledge 
to be able to practice as a Mentoring practitioner.  
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Our history  
 

The network was born in March 2011, in Costa Rica, at the 
initiative of Dr. Daniel Fernando Peiró and a group of Spanish-
speaking Mentors, being called Hispanic American Network of 
Mentors and bringing together professionals from different 
specialties, interested in positioning Mentoring as a discipline, 
oriented to the transmission of knowledge, social capital and 
bio-psycho-social support relevant to the work, career or 
professional development of the mentees. 
In March 2014, Alejandro Motta assumed the presidency of the 
RGM, who called for the formation of the first steering 
committee, with representatives from the different countries that 
at that time were part of the Network.  This committee was 
formalized during the first board meeting, held in the city of Sao 
Paulo, Brazil, on November 26 of that year where, among other 
transcendental actions, the community was renamed the Red 
Global de Mentores (RGM), the code of ethics was established 
and the directive, academic, administrative-financial, 
communication-disclosure, certifying and ethics committees 
were regulated. Dr. Nelson de J. Rueda was also elected as the 
first executive director of the RGM. 
 
In 2015, under the responsibility of the president of the RGM, 
Alejandro Motta, the vice-president Daniel M. Da Costa and the 
executive director Nelson de J. Rueda, the organization 
establishes its headquarters and legal personality in Panama City, 
Panama, establishing as its mission: to promote and disseminate 
the discipline of the Mentors' way of acting, through promotion, 
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training, certification, publications, networking opportunities, 
research, and all those actions that make our community grow, 
in the hands of entrepreneurs, businessmen and managers 
committed to life itself. And as its vision: a global community led 
by human beings with knowledge and values. 
In November of that year, the second board meeting is held in 
the city of Santiago, Chile, approving and launching what is 
currently constituted as the Mentoring Certification program and 
the Certification of Mentoring Programs, as well as the launch of 
the First Anthology of the RGM, a book with the participation of 
16 distinguished Mentors of the community, which is available 
on the platform of the community. 
In November 2016, in Mexico City, Mexico, Jaime España 
assumes the presidency of the RGM for the period 2016-2018, 
with Mauricio Louzada as vice-president. 
In November 2018, in the city of Punta del Este, Uruguay, 
Alejandro Motta assumes the presidency of the RGM for the 
period 2018-2020, with Dr. Nelson de J. Rueda as vice-president. 
During this period, the Anthology of the Latin American 
Mentoring mode of action is published, available on the RGM 
website, giving a new impetus to the Organization, making it 
increasingly global, professionalizing and hierarchizing the 
Mentors, developing embassies and ambassadors of the same, 
endorsing centers and training programs associated with 
Mentoring and making mutual cooperation agreements, based 
on the professional development of the Mentoring community. 
As of July 1, 2020, in the city of Rosario, Argentina, it is agreed to 
redefine the management structure of the RGM and the Engineer 
Alejandro Fabricio Motta Castillo is elected to act as CEO and 
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general director of the RGM, accompanied by an Advisory 
Committee, which will integrate the former presidents of the 
RGM and some prominent Mentors of Mentors and Dr. C.E. and 
MBA Nelson de J. Rueda Restrepo, to act as president of the 
Mentor Community that integrates the Network, with a term 
until October 27, 2022, accompanied by six vice presidents and 
twelve sector development directors, whose term will run until 
October 27, 2023.  
Socially, the RGM is established by Regions and counts with Viola 
Edward as vice president for Asia, Africa and Oceania; Lina 
Betancur as vice president for North America and Canada, 
Rosalinda Pizarro as vice president for Mexico and Central 
America, Rafael Hernandez as vice president for South America, 
Roberto Cerrada as vice president for Europe.  
The vice presidents will be accompanied by territorial 
development directors and by a group of ambassadors and 
consuls, who will be elected for one-year terms in each of the 
countries in which the Network is present, whom you can meet 
on the RGM Website. 

https://www.rgmentores.org/quienes-somos/autoridades.  
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The month of October of each year was established as the global 
month of Mentoring and October 27 as the Universal Day of the 
Mentor. These dates will be emblematic, from now on, to 
recognize and promote the professional way of acting of 
Mentoring and the Mentor profession. 

On our website www.RGMentors.org you can get to know us in 
depth and benefit from everything we build for you day by day, 
benefiting from the training offered by the training centers, 
endorsed by the RGM Academy, our radio, our watch tv channel, 
our Mentors' notes and books, our magazines, manuals, events, 
etc. 

If you perceive yourself as a person with relevant knowledge and 
significant experience that you can put at the service of others, 
we invite you to join our Community and be part of the history 
of RGM, with your active participation.  

This community belongs to all the Mentors and we make it 
among all the Mentors. 

Welcome to co-construction. 
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RGM CORPORATE 
PHILOSOPHY 
 

 
 
 
 
 
 
“You can't be everything you set your mind to.  
                                          But you can be everything you are" 
                         
                                                                               Jay Shetty  
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Mission 
 
We serve the Community of Mentors of the world, promoting 
and developing the scientific field of the Mentoring discipline, 
the field of action of the profession and the professional way of 
acting of the Mentors. 
 

Vision 
 
We promote the spiritual and conscious development and 
evolution of Humanity, developing the coherence, efficiency and 
legitimacy of the Mentoring discipline, through the professional 
performance of the Mentors. 

 
Guiding Purposes 
 
Integration 

We bring together professionals who make Mentoring 
their profession, interested in generating synergies, to 
position this discipline as a way to disseminate procedural 
and attitudinal knowledge, at the service of the Mentees. 

   

Professionalism 
We promote the growth and personal and professional 
development of the community of professional Mentors. 
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Generosity 
We share ideas, experiences and best practices of the 
professional practice of Mentoring, as a process for the 
informal transmission of knowledge, social capital and 
psycho-social support, perceived by the Mentee as 
relevant to their work, career or personal or professional 
development. 

 

Innovation 
We work guided by the innovative and developmental 
effort of the professional scope of the Mentoring discipline 
and of the professional way of acting of the Mentors. 
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CODE OF ETHICS 
 
 
 
 
 
 
 
 
 
 
“Choose a Master worthy of imitation and worthy of following.  
Follow that Master.  
Make yourself a Master worthy of imitation and worthy of 
following." 
                                                                      Japanese Philosophy   
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We guide our actions within the framework of the standards, 
rules and procedures of the RGM Code of Ethics. 

 

Part 1 - Definitions Approved by GN 
Mentors. 
 
CODE OF ETHICS 
A code of ethics is a document that includes a more or less 
extensive set of criteria, based on deontology, with rules and 
values that are formulated and assumed by those who correctly 
carry out a professional activity.  
Deontology should not be confused with codes of ethics. 
Deontology has a broader character, which may include rules 
that do not appear in any particular code. The code of ethics is 
the application of deontology to a specific field.  
Professional ethics or professional deontology (from Greek δέον 
'due' + λόγος 'treatise', is the branch of applied ethics whose 
purpose is to establish the duties of those who practice a 
profession. 
Ethics or deontology does not impose legal or regulatory 
sanctions. However, professional ethics may be, in some form, in 
the legal codes that regulate a professional activity. Deontology 
is also part of what is known as normative ethics and presents a 
series of principles and rules of obligatory compliance. 
Our code of ethics deals with the ethical aspects of the practice 
of mentoring. Therefore, it is an instrument that brings together 
the norms, behaviors, behaviors and ethical values that regulate 
the discipline of mentoring and that the members of RGMentors 
assume, when exercising the profession of Mentors. 
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IMPLICIT CODE OF HONOR 
It is the set of norms, principles and basic rules that are a 
requirement to safeguard the relationships within RGMentors 
and thus maintain an honorable system, based on trust, integrity 
and ethical virtuosity of its members. 
 

ETHICAL COMMITMENTS 
All members of RGMentors commit themselves to act in 
accordance with the professional conduct contained in this 
Mentor's Professional Guide, to practice the present Code of 
Ethics, to permanently improve their competencies as Mentors, 
and to submit to the regulations and procedures established by 
the RGMentors board of directors; non-compliance will result in 
the application of sanctions, up to expulsion as a member of the 
Network. 
 
Additionally, with his application to join RGMentors, the 
applicant is affirming his ethical commitment, as follows: 
 
As a member of the RGMentors, these are my commitments to 
the Network: 
 
I will provide reliable, academic and practical documentation to 
accredit my admission to RGMentors and request my hierarchy 
within it. 
I will behave in accordance with the Code of Ethics of the 
RGMentors in all mentoring activities I perform. 
I will participate in RGMentors with the deepest respect for 
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diversity and inclusion, without philosophical, religious, political 
or sociological impositions on the other members of the 
Network. 
It is my commitment to be an active member of the Network, 
therefore I will contribute to the progress of the profession, 
researching in the discipline of mentoring and communicating 
my knowledge as a Mentor, for which I will contribute systems 
and work instruments, self-diagnostic tools, protocols and 
process guides, documents, writings, articles, case analysis, 
videos and research, which provide empirical knowledge to the 
Network and all its members. 
I will respect copyrights, trademarks, intellectual property rights 
and will abide by the respective laws of each country where I act 
as a Mentor. 
I will conduct research and its respective writings that contribute 
to the profession, according to scientific standards and 
guidelines applicable to each case, with honesty, competence 
and responsibility. 
I will recognize and respect the efforts and contributions of other 
members of the RGMentors and will not assume them as my own. 
If I quote them, I will give an account of their author and where 
this contribution can be found. 
I will not discredit perspectives or approaches to mentoring 
different from those presented in this Mentor's Guide, nor 
colleagues or other professionals, who work with the same or 
different methods, I will speak with respect for the schools of my 
colleagues, and the types of intervention proposed by the 
European and North American perspectives of mentoring, which 
enjoy scientific and professional credibility. 
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I will maintain my professional competence, the solidity of the 
objective and scientific basis of my interventions, from the 
requirements of the professional way of acting as a Mentor. 
I will refrain from accepting conditions of economic retribution 
that clearly mean devaluation of the profession or unfair 
competition with my colleagues.  
I will keep in mind that it is a serious violation of professional 
ethics to attribute to myself, in any media, advertisements, 
plaques, business cards, programs, etc., a qualification that I do 
not possess, as well as to use RGMentors endorsement seals, 
which could easily lead to error or confusion, and also to favor 
the credibility of the public regarding my role as a Mentor or as 
a member of the Network. 
In case of being called to the service of RGMentors, in its board 
of directors or in its special committees, I will act from the pursuit 
of the common good, as co-responsible for promoting and 
strengthening the profession, the integrity of the Network and 
its members, supported by the fulfillment of the Sustainable 
Development Goals (SDGs) and guided by the guidelines 
established in the United Nations Convention against Corruption 
(UNCAC).   
I will honor, in impeccability and consistency, the Mentoring 
profession, respect other approaches or disciplines and submit 
to the legislation and regulations applicable in each country and 
in the RGMentors. 
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Part 2 - Ethical Standards in the Mentoring 
Stages. 
As a provider and actor in the Mentoring 
process. 
 
General conditions: 
I will adjust my professional activity as a Mentor to the laws and 
regulations of each country, refraining from making my clients 
believe, that I act on behalf of RGMentors, although I can argue 
my certifications as a Professional Mentor, Specialist Mentor, etc., 
or the endorsement of my institution or my programs, issued by 
part of the Network. 
I represent that my professional authority is based on my training 
and qualifications for the tasks I perform. 
I will not make misleading statements about my services and will 
truthfully report my qualifications, expertise, experience, 
certifications, accreditations, and actual results of my processes 
as a Mentor. 
My Mentoring interactions, and my performance as a Mentor, are 
based on a principle of independence and professional 
autonomy, regardless of the hierarchical position I occupy in a 
given organization, with respect to other professionals and 
higher authorities. 
Since the professional practice of mentoring should not be 
mixed, neither in practice, nor in its public presentation, with 
other procedures and practices foreign to the empirical basis of 
mentoring, without prejudice to the legitimate diversity of 
theories, schools and methods, I will not use other modalities of 
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accompaniment, different from mentoring, without being 
prepared in them and without leaving express evidence, to the 
mentee, of the change in the processes of interaction.  
For no reason I will lend myself to confusing situations, in which 
my role, functions and tasks as a Mentor are equivocal or 
ambiguous.  
When in a mentoring interaction I discover the need for close 
connections with other disciplinary areas and professional 
competencies for a better and more adequate care of the 
mentee, I will make sure to let the mentee know the 
corresponding connections, indicating and guiding him/her, so 
that he/she can make better informed and qualified decisions 
about his/her situation and the best way to face it in order to 
solve it. 
 

Relationships with my clients and mentees: 
I will draw up clear contracts, honor them, and prior to initiating 
a mentoring process, explain the nature, boundaries, 
agreements, confidentiality, financial commitments, and any 
other details incorporated into the process. 
All the information that I gather in the exercise of my profession, 
whether in express verbal manifestations of my clients, in 
measurements or in other professional observations, will be 
subject to my duty and to the right of my mentee to professional 
secrecy, from which I can only be exempted by the express 
consent of my client. I will also ensure that my possible 
collaborators abide by this professional secrecy. 
I will establish a clear agreement on the exchange of mentoring 
information between Mentor, Mentee and Client company when 
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applicable. The reports made at the request of institutions or 
organizations in general, will be subject to the general duty and 
right of confidentiality established above, being me, as well as 
the corresponding requesting instance, obliged not to 
disseminate them outside the strict framework for which they 
were collected. 
In the exercise of my profession, I will scrupulously respect my 
client's right to privacy. I will only collect the information strictly 
necessary for the performance of the tasks for which I have been 
requested, always with the authorization of my client. 
I will maintain confidentiality with the information of my Mentee 
(person or community), and of the contracting party, unless 
required by law. 
I will avoid conflicts of interest and if they exist, I will openly 
disclose them and propose to withdraw from the mentoring 
process. 
I will exercise diligence and integrity in providing all available 
empirical knowledge to my credit, without knowingly omitting 
relevant information, that may support the Mentee. 
I will competently and responsibly assist my client companies and 
mentees according to the standards of the community in which 
they operate. 
 I will refrain as a Mentor from mentoring illegal or unethical 
individuals or organizations. 
I will only accept the exchange of services, goods or other non-
monetary compensation when it does not harm the Mentoring 
relationship. 
I will not engage in sexual relationships with any of my clients, 
nor will I intentionally exploit any aspect of the Mentor-Mentee 
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relationship for personal, professional or financial gain. 
I will identify and report personal or professional issues that may 
affect a mentoring process, including suspending it, and when 
the facts require it, I will seek appropriate professional help. 
If I believe that my client can be better served by another Mentor 
or professional from other disciplines, I will encourage him/her 
to make the change when necessary and appropriate 
 

Part 3 - Ethical Standards for Terminating the 
Mentoring Relationship. 
I will respect my client's right to terminate the mentoring 
relationship when he or she wishes to do so or when he or she 
no longer benefits from our mentoring relationship. 
I will discard records created during each mentoring process so 
that the confidentiality, security and privacy of my mentees are 
not affected. 
 

 

Part 4 - Continuing Education. 
I will assume responsibility for my personal and professional 
growth through continuous training processes, seeking that my 
hierarchy in RGMentors is very much in line with all that I can 
offer. 
 

 
Part 5 - Professional Image. 
I will use the contact information of colleagues and clients in a 
professional and respectful manner. 
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When I identify that someone is acting contrary to this Code of 
Ethics and the profession of a Mentor, I will notify the RGMentors 
leadership. 
I will not engage in activities that discredit the profession, nor will 
I make adverse judgments about another Mentor's professional 
performance, solely because I do not share their approach. 
 

 
Part 6 – Mentor Training 
Only when I am duly certified by RGMentors as a Mentor of 
Mentors, or endorsed with a specific program or endorsed as a 
Training Center, will I undertake to train Mentors. 
When training Mentors, I will clearly explain and commit to each 
of the provisions of this Code of Ethics. 
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Part 7 - Mentor's Professional Ethical Oath. 
As a Mentor, I acknowledge and agree to respect my ethical and 
legal obligations to my clients, sponsors, colleagues, public and 
stakeholders. 
I promise to abide by the Code of Ethics and to apply these 
standards in my mentoring services. 
If I violate this oath of professional ethics or any part of the Code 
of Ethics, I agree to be held accountable. 
I further agree that liability for my non-compliance will result in 
penalties such as loss of my certifications, and/or my institutional 
or program endorsements. 
 
Having read and considered, I sign this document as a sign of 
acceptance. 
 
 
Signature: 
 
Full name: _____________________________  
 
Identity Card: ________________________ 
 
Date: ______________________________________ 
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DISCIPLINES TO 
SUPPORT HUMAN 
DEVELOPMENT 
 
 
 
 
"When I have to make a decision I always ask myself what the 
consequences would be if I were wrong." 
                                                                              Alan Greenspan.  
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Disciplines oriented to human development 
 

In every discipline there is a content (inner action of 
philosophizing) and a continent (guiding principles of the 
process), in a path that goes from "knowing-knowing" to 
"knowing-doing", through a series of foundations that give it 
structure, from its nature and dynamics, which is translated into 
the guiding principles of the discipline. 

• The discipline's guiding principles,  

• orients the skills and abilities necessary in the 
professionals who practice the discipline and solves its 
fundamental problems.  

 
This must be considered when defining a discipline such as 
Mentoring, to know what IS what we are and differentiate 
ourselves from what we are NOT. 
 
Questions for reflection: 

 
From the scientific and practical point of view, essential of the 
disciplines oriented to the accompaniment of human beings in 
their development  
1. what is the essential axiom to follow? 
2. what are the categories associated with this axiom?  
3. what are the fundamental theorems concerning the faculties of 
the human being? 
4. what are the guiding principles of the disciplines oriented to the 
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accompaniment of human beings in their development? 

Birth of the disciplines supporting the 
development of the human being. 
 

A theory, a practice and an operational method give birth to a 
discipline.  

• From the scientific sphere, a discipline is based on a 
binding tradition that gives it coherence, efficiency and 
legitimacy.  

• And from the field of action, a discipline becomes a 
profession, following a method of action. 

 
 
 

In the case of the disciplines that deal with accompanying human 
beings in their processes of conscious activation, observation, 
attention and projection, the real differential lies in the method. 
 

A practice

An  
operative 
method 

A theory



GUÍA BÁSICA DEL MENTOR.  BASIC MENTORING PRACTITIONER. RGM Page 48 
 

In this chapter we are going to turn to Dr. Leonardo Esteban Ravier 
Rodriguez praxeologist and entrepreneur, (the most outstanding 
current thinker in the exposition of Praxeology), to study briefly 
what he exposes in his extensive Doctoral thesis of Psychology, in 
the Faculty of Psychology of the Autonomous University of 
Madrid.  
 
We will follow, succinctly and textually, in this chapter the 
conceptions of Dr. Leonardo Ravier, exposed in extenso in his 
thesis to obtain his doctoral degree in psychology, published by 
Editorial Aula Magna, under the name of General Theory of 
Coaching, McGraw Hill, ISBN 978841839719, year 2021, because 
the RGM not only aligns with the central approaches of Ravier's 
thesis but finds them very relevant to the object of study of this 
Mentor's guide. 
 

Scientific field 
 
According to Ravier, the conceptual and practical contributions, 
of the different philosophers and thinkers that underpin the 
binding tradition of human development, essentially are: 

a) Socrates through the Socratic method or Socratic 
debate, as a method of dialectics or logical 
demonstration for the inquiry or search for new ideas, 
concepts or underlying prisms in the information; 
b) Plato, by perfecting the maieutics of his master, 
Socrates, in the dialogues;  
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c) Aristotle, with his conception of the three basic 
methods of knowledge according to the end pursued in 
each of them: theoretical knowledge, which seeks 
knowledge for its own sake; productive knowledge, 
which aspires to know how to make a useful or beautiful 
product; and practical knowledge, which seeks to be a 
guide to action;   
d) Kierkegaard, through the exercise of identifying and 
drawing attention to the category of the singular 
individual, which provides the basis from which five 
theses spring: 1) on the importance of how to 
communicate truth for awakening and edification, 2) on 
the singular individual as a category of the human 
universal and the socio-politics of equality, 3) on the 
concreteness of the paradoxical in the work of love which 
consists in opening oneself to the other as neighbor, 4) 
on the ambiguity between the external and the internal 
and the implications in the measurement and recognition 
of the fruits of reform, 5) on the advent of a new 
philosophy that thinks and lives existence under a new 
notion of time as the repetition of freedom;   
e) Jaspers, with his biographical method, which today is 
part of the practice of psychiatry and phenomenology 
that explores subjectivity in illness and death;  
f) Marcel, who, by addressing the problem of truth as a 
transcendent value, sought by every human being, 
structures a philosophy that holds that individuals can 
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only be understood in the specific situations in which 
they are involved and committed; 
g) Sartre, with his contribution to anthropology, from the 
dialectical conception of man's life, in his multiple 
relations with the materiality of his existence and with 
other men; 
h) Descartes, and his Cartesian method, from the 
methodological skepticism that induces that each thing 
can be doubted and therefore only that which can be 
proved exists; 
i) Kant, who speaks to us of the transcendental method 
and the critique of pure reason in an architectural way, 
that is, starting from principles that guarantee the 
completeness and certainty that all parts are included; 
j) Husserl, and transcendental phenomenology, which 
guide us through progressive knowledge and the 
description of the way in which subjectivity becomes 
present; 
k) Heidegger, and the reflection on the phenomena that 
occur in the world and unify the subject-object 
relationship, making the human being a participant in his 
experiences before the world; 
l) Polanyi, who argued the existence of tacit knowledge, 
i.e. that all knowledge is personal and as such depends 
on fallible assumptions. Everything happens under the 
interdependent dynamics of observation and intuition, as 
dynamics that reveal all the characteristic stages of the 
creative rhythm. Considering absolute objectivity as a 
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false illusion and a false ideal, he criticized the notion of 
prevalence through which the scientific method grants 
truth in a mechanical way to the scientist; 
m) Rogers, through the person-centered approach, relies 
fundamentally on the tendency of every person to 
growth, health and adaptation, placing the emphasis 
more on the emotional elements of discourse than on the 
intellectual ones; 
n) Gallwey, and his comprehensive method of training for 
the development of personal and professional excellence 
in a variety of fields, which he calls "The Inner Game"; 
o) Whitmore, and his GROW model, (acronym for Goal, 
Reallity, Options and What-when-who-will); 
p) And a long etc... 

  
With these conceptual and practical contributions we can 
consolidate the ontological concept of the professions that deal 
with the development of the human being - ontology: branch of 
philosophy that deals with giving an account of "what is" -, and we 
show that all epistemology responds to an ontology and that this 
in turn requires and is organized through a methodology. 
 
Let us now consider the second differentiating dimension:  
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Scope of action 
 
The axiom, its categories and fundamental theorems.  
 
For the management of any discipline oriented to the 
accompaniment of human beings in their development, it is 
imperative to bear in mind 

 
• The axiom that guides these disciplines,  
• The categories that arise from the axiom,  
• the theorems regarding the faculties that the human being 

has, and 
• The guiding principles of these disciplines. 
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Essential Axiom  
Human beings act intentionally or deliberately. 

 

The categories 
 
From the previous axiom, eight categories are born: 
 
 

  
 
1) Axiological. The human being, in his deliberate actions, when he 
chooses on the basis of his own motivations, desires, preferences 
and subjective expectations, creates, determines and modifies his 
own scale of values (which are always of ordinal type, being 
hierarchical or of priorities. The concept of ''hierarchy'' is natural 
and intrinsic to the individual's own actions). 
 

CausalAxiological

Technological Teleological

RelationalEconomic

Psychological

Organizational
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2) Causal. Human beings, in their deliberate actions, assume a 
certain regularity (cause-effect) in phenomena and in their 
relationships. Without it, the very idea and utility of intentional 
action would be sterile. 
 
3) Teleological. The human being, in his deliberate action, has the 
faculty, due to the presupposition established in the Causal 
category, of orienting or directing himself to ends. 
 
4) Technological. The human being, in his deliberate action, uses 
means (theories, techniques, instruments, procedures, etc.), to 
achieve the determined ends of the Teleological category. 
 
5) Psychological. Human beings, in their deliberate actions, need 
to choose teleological and technological elements (i.e. means and 
ends respectively), based on their own motivations, desires, 
preferences and expectations (subjective in nature).  
 
6) Economic. The human being, in his deliberate acting, chooses 
according to his ordinal scales of values necessarily, renouncing 
certain means, as well as certain ends, according to his subjective 
psychological appreciation, which ultimately determines the 
utility, cost, benefit and loss, susceptible of being expressed and 
measured cardinally (for example, through the price). 
 
7) Relational. The human being, in his deliberate action, after the 
subjective valuation made, whether ordinal or cardinal, when he 
makes an exchange with other individual/s, does so because he 
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considers that through it (i.e. at the end of the action), he will 
achieve a greater state of satisfaction or benefit than the one he 
had before making it. 
 
 
8) Organizational. The human being, in his deliberate action, when 
associating in a sustained manner over time and under a common 
purpose (type of associative higher order exchange), causes the 
emergence of a natural hierarchical order within the organization. 
 

The fundamental theorems 
 
From the axiom The human being acts intentionally or deliberately 
and from its categories, developed by Leonardo Ravier, we derive 
the fundamental theorems regarding the faculties that the human 
being has, namely: 
1)To assume regularity in phenomena and in their relationships. 
2) To direct oneself to ends, (call them finality, purpose, objective 
or goal). 
3) To use the means (material and non-material) that he considers 
suitable to achieve these ends.  
4) To base its decisions on its own motivations, desires, 
preferences and expectations (always subjective). 
5) To constitute or create his own scale of values, on which he 
chooses the determined course of action, renouncing to certain 
instances, always within his framework of possibilities (material or 
non-material), as well as to value the utility, cost, benefit or loss 
that his action supposes. 
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6) Interacting, exchanging and associating with other individuals, 
always seeking or pursuing a state of greater satisfaction or 
benefit in the short, medium and long term, and finally 
7) Learn and modify both their decisions and their actions (based 
on their creative-engendrative faculty and power), adjusting the 
content of all these categories mentioned above, as they believe 
or consider more convenient. 

The guiding principles 
 
From the axiom and its categories and the theorems associated 
with them, Ravier derives the guiding principles when seeking the 
participation of human beings in their own life and work, which he 
expresses as follows: 

 
1)Consciousness. Consciousness, as a principle, establishes that 
the human being has consciousness and, therefore, the faculty to 
become aware (even of his awareness), to learn and/or create or 
discover (engender) new knowledge through his cognitive and 
creative power. 
 
2) Freedom. Freedom, as a principle, establishes that the human 
being has free will and, therefore, the volitional and intentional 
faculty that allows him to choose or decide. 
 
3) Trust.  Trust, as a principle, establishes that the human being, 
necessarily and unfailingly, faces the tension existing between the 
end he pursues and his present reality (and the uncertainty that 
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this relationship generates), with a certain degree of trust. That is 
to say, he has the faculty to trust. 
 
4) Responsibility. Responsibility, as a principle, establishes that the 
human being has the faculty to accept and to take charge (freely) 
of the consequences of his decisions and free actions. 
 
5) Commitment. Commitment, as a principle, establishes that the 
human being is a social being and, therefore, in the necessary and 
unfailing interaction with other individuals, has the power to agree 
and commit (assume rights and obligations). 
 
6) Coherence. Coherence, as a principle, establishes that the 
human being has values, and within them the moral duty to strive 
for the maximum possible coherence with respect to the five 
principles and their derivatives, since they are connatural to him. 
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In summary: 

 
Founded on a binding tradition and seeking coherence, efficiency 
and ontological legitimacy, which is expressed in.  

• an essential axiom,  

• some categories associated to that axiom,  

• some fundamental theorems regarding the faculties that 
the human being has,  

• and guiding principles,  
 
various disciplines oriented to the accompaniment of human 
beings in their development emerge, differing from each other, in 
a very substantial way, in their operative method. 
 

Coherence

Commitment

Responsability

Trust

Freedom

Awareness
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The cited authors, and many more, provide us with knowledge on 
how the different philosophical structures and practices of 
accompaniment of human beings are born and develop, giving 
rise, at the same time, to the epistemological, teleological, 
methodological, paradigmatic and operational foundations of 
disciplines such as:  
 
(a) facilitation: roles as educators, leaders, parents, tutors, 
assistants, mediators, etc.;  
b) training: transfer of Know That: 
c) coaching and consulting: transfer of Know How;  
d) coaching: activation of the personal coefficient, from the 
activation of the tacit knowledge, and  
e) Mentoring: transfer of experiences, empowerment and 
development of the personal coefficient, from the explicit 
knowledge.  
 

• They differ in  

• their identity,  

• application,  

• actual scope of intervention, etc. 
 
and are evidenced in the distinctive theoretical bodies of their 
particular ontology, to give coherence and consistency, both in 
their conceptual referents and in their operative method. 
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ETHICAL MOTIVATION 
OF MENTORING. 
 
 

 
 
 
“Our priority is culture over strategy. We hire or fire based on our 
core values, regardless of job performance and even if the 
employee is a star. 
                                                                                    Tony Hsieh   
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In any discipline of accompanying human beings, an ethical 
motivation is required, which is discovered in the presence of a 
binding tradition and in the operative method that differentiates 
it. 
 

Questions for reflection: 
 
1. when you think of the definition of Mentoring, what are the first 
five words that come to mind? 
2. Do these words differentiate Mentoring from the other 
disciplines of mentoring human beings?  
3. Where is the binding tradition that gives rise to Mentoring and 
the operating method of the Mentor? 
4. Are Mentoring and Coaching two synonymous expressions, to 
speak of the same discipline... why? 
5. Why is it said that Mentoring is a new learning paradigm 
associated with the cultural change of the organization? 
6. Is the word Mentor synonymous with ...? 
7. What do 'Inception', 'Harry Potter' and 'Monument Valley' have 
in common? 
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Text and context 
 
The American Heritage Dictionary (AHD) defines Mentor as a wise 
and trusted advisor, who guides someone's career, usually in the 
higher spheres of knowledge. On the other hand, it establishes the 
etymology of the term as being born in the Indo-European root 
*men* "who thinks", which allows defining the Mentor as a 
thinking being, thus framing one of the universal characteristics of 
Mentoring, reflexivity. 
 
On the other hand, the dictionary of the Royal Academy of the 
Spanish Language (RAE) defines a Mentor as "counselor", "Guide", 
"Ayo". It alludes to the counselor as the person who serves to 
advise on the most important elements of conduct; the Guide as 
the one who directs or directs someone and the "Ayo" as the 
person in charge, in the main house, of the guard, upbringing and 
education of children and young people. 
 

Ethical Motivation for Mentoring 
 

The first recorded use of the word Mentor appears in the Greek 
epic poem The Odyssey by Homer in approximately the 7th 
century B.C. Mentor is a pivotal character upon whom falls the 
responsibility of educating Telemachus, forging his character, 
guiding the wisdom of his decisions, and filling his life with clarity 
to face and persevere in his purpose. 
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The task of Mentor was later magnified with the appearance of the 
goddess of wisdom, beauty and war, Athena, who recurrently 
takes the form of Mentor, to fill Telemachus with wisdom and 
influence his way of thinking, challenging him in his courage and 
recursion by clarifying his confusions,  thus bringing a spiritual 
component to the work of the Mentor, given that the intervention 
of the gods, in Greek mythology, is associated with divine favor, 
which for this specific case is associated with the rite of passage of 
Telemachus from boy to young man, when both embark on a 
journey that will mark the passage from childhood to adulthood 
of the future king. 
 
The ethical motivation of Mentoring is thus conceived as the work 
of an external character who guides and accompanies the internal-
external growth of another being. The first with the authority that 
comes from having traveled a path and having converted the 
lessons learned from that path into knowledge, skill, ability, 
character, care and coherence, that is, into wisdom, which he 
decides to put, with a willingness to serve, at the disposal of the 
second, a Being who, wanting to be inspired and guided by 
another, to become a better version of himself, learns by trusting 
the one who guides him.  
 
A good example of what is stated in the previous paragraph could 
be found in the relationship between Elijah and Elisha, in the First 
Book of Kings in the Bible, where it is shown how Elijah guides and 
orients Elisha to become a prophet and his successor. 
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If we go to Virgil's Aeneid, we will find in the goddess Venus a 
classic form of Mentoring that denotes the wisdom and character 
needed in a Mentor who takes care to seek the light and for his 
Mentee to find it, weighing the consequences of his actions. 
 
And of course to consolidate the ethical motivation of Mentoring 
we need to go through The Divine Comedy, 1472, that poem 
written by Dante Alighieri that features Dante, personifying 
humanity, with Beatrice, who personifies human and sacred love, 
and guides Dante to each of the spheres of paradise, to the 
Empyreum, a still space, where he contemplates the mystical Rose; 
and with the poet Virgil, who in his condition of guide and 
protector, accompanies Dante through hell and purgatory, 
providing rationality. 
 
The next reference we have for the ethical motivation of a Mentor, 
as a teacher willing to teach and extend his knowledge, appears in 
the work of Françoise Fénelon, The Adventures of Telemachus, a 
book published in the mid-seventeenth century. An ode to 
education and the establishment of trusting relationships in 
learning contexts, full of seasoned moral and political lessons, in a 
manual that seems more like it was written to train kings and 
benevolent rulers.  
 
Again moral and spiritual guidance is present, now in the form of 
the Roman goddess Minerva of wisdom and strategy, who adds 
art to the repertoire with which she will assist Telemachus and 
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Mentor. 
 
In this brief journey through the ethical motivation of Mentoring, 
we find a third reference in the text "Emilio", written in the 
eighteenth century by Jean Jacques Rousseau, which narrates the 
learning process of Emilio by the hand of his Mentor Jean Jacques, 
the central character of the novel, in this teaching-learning 
process, where an educational theorist (Rousseau) explains, as a 
voice outside the story, the educational tactics used by the 
character who represents him. 
 

True greatness 
 
Recognizing that true greatness is when we use our 
accomplishments to teach others and when they learn to teach 
others, knowing that the greatness we have achieved thus 
increases exponentially, the contributions to Mentoring that we 
can extract from Emilio are: 

• first by evidencing that the Mentor instructs by leading by 
example, rather than by his words,  

• second by the understanding that even when the Mentor 
has more experience than the mentee, he/she does not 
always have all the answers to the questions asked by the 
mentee, which makes the Mentor's research and the 
mentee's trust, a fundamental pillar in establishing trusting 
relationships and  

• third, as a Mentor requires another Mentor, which in the 
case of Rousseau is Fénelon, who through his texts helps 
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Jean Jacques to find the right path. 
 

The authority that is born by virtue of the 
Mentor - Mentee transfer. 

 
From the late eighteenth century until now, the Mentor is 
conceived as a benefactor who seeks to make the objectives of the 
mentee his own objectives, which can be achieved as a team, from 
the authority that is born by virtue of the extensive experience and 
capacity of the Mentor and the influence he exerts on the mentee, 
as a force that changes and energizes the transfer of authority 
from Mentor to mentee, the result of the willingness and 
availability that makes modeling possible. In a symbiosis of 
wisdom between both, Mentor - Mentee. 
 
Integrity, Guidance and Relationship for the development of 
consciousness, values, skills and vital abilities could be the 
synthesis of this contextual reflection to the ethical motivation of 
Mentoring, which opens this regulatory manual of the certification 
levels, which build the hierarchy of the Mentors in the RGM. 
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BINDING TRADITION 
AND SENSE OF 
MENTORING. 
 
 
 
 
“It's my company; I'm going to be here to take care of the 
consequences”  
                                                                           Carlos Britto.   
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Mythological and historical origins 
 
The essence of Mentoring as a discipline and of the Mentor 
profession, as its field of action, has very remote origins. 
 

Questions for reflection: 
 

1. 1.If the window through which we contemplate life is one 
of limitations, will our behavior manifest limitations? ... 
Why? 

2. According to Greek mythology, was the Mentor a human 
being or a divinity? 

3. Is a Mentor a counselor, a guide, a teacher or a wise 
person?  

4. What was the role of the Mentor during the Middle Ages? 

5. What is the significance of François Fénelon's "The 
Adventures of Telemachus" for Mentoring? 

6. Is Mentoring a new dimension of Coaching? 
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Mythology  
 

Since ancient times tribal societies have determined initiation rites, 
to provide guidelines and guidance at important milestones in the 
lives of their young people. Hence the well-known phrase "to 
educate a child you need a whole tribe". 
 
The concept of Mentoring and the term Mentor are associated 
since their origin in Greek mythology, in chapter II of the epic 
poem of the Odyssey, attributed to Homer, written between 750 
and 700 BC.  
 
When Ulysses, king of the island of Ithaca, marched to the Trojan 
War, a war conflict in which a coalition of Achaean armies clashed 
against the city of Troy, he entrusted Mēntōr ("Μεντωρ") the wise 
old Ithacan elder, king of the Taffians, with the care of his interests 
in Ithaca and the education of his son Telemachus.   
 
Always under the auspices of Mentor, Telemachus should learn to 
fend for himself in order to successfully carry out the task of 
replacing his father.  
 
Telemachus was still a child when his father left for the Trojan War, 
and in his almost twenty years of absence he grew to adulthood. 
Mentor makes Telemachus meditate and reflect on the pure ideas 
in their essence, so that he, from knowledge, classifies and orders 
them, from understanding he breaks them down and studies them 
and, from love, he executes and embodies them.  
 
Thus Mentor brings Telemachus closer to knowledge-wisdom and 
challenges him to enhance his talents, which, with the light of 
knowledge, understanding and love, unite his strength and 
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wisdom, with that of his people, to be able to express and execute 
the work entrusted to him. 
 
According to Greek mythology, after the gods in assembly had 
decided that Ulysses should return home, from the island of 
Ogygia, Athena, adopting the guise of Mentor, went to Ithaca to 
guide Telemachus on a journey throughout Greece in order to get 
some clue that might reveal the whereabouts of his father. 
 

Ancient Greece 
 

In ancient Greece Socrates was Mentor to Plato and Plato in turn 
to Aristotle. All three are recognized as the fundamental 
representatives of Ancient Greek philosophy and to them we owe 
the starting point of the methods on which we, as Mentors, base 
our work as professionals in the discipline of Mentoring. 
From Socrates we learned the maieutics, from Plato the dialogues 
and from Aristotle the peripatetic philosophy. 
 

Middle Ages 
 
With the passing of time, the word Mentor underwent a semantic 
shift and became the proper name for any person who performs 
the function of advisor, guide or tutor, with the purpose of 
promoting the learning of another person in an occupation, art or 
trade. 
During the Middle Ages, guilds operated under the "Mentor - 
Master" paradigm.  
The "Master" guided the apprentice along the path of acquiring 
not only the knowledge, skills and abilities of the trade, but also 
facilitated his integration into the guild society, which provided 
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him with professional recognition and authority, as well as social 
and political responsibility. These foundations were key elements 
in the continuity of art, guilds and trade since ancient times.  
 
In particular, we can see the action of the Mentors in the guilds of 
the Middle Ages and how they maintained the structure of 
advancement and growth in professions and trades, from their 
actions with their Mentors.  
 
Universities were born in the Middle Ages and their predecessors 
were, among others, the Greek and Roman academies, where the 
Masters acted as true Mentors to their disciples.  
 
Unfortunately, in these Universities the original concept of 
Mentoring was distorted, as the concepts of Master - Disciple, 
Teaching - Learning were entered, where the Masters, seated in 
the chair, read the ancient documents available without allowing 
the students to ask questions or discuss what the professor read 
or said, giving rise to the medieval scholastic thought. 
 

XVII Century 
 
Jakob Böhme took up the method of transmission of experiences 
(his experiences) and was an important transmission link between 
the teacher Eckhart and Nicholas of Cusa, on the one hand, and 
the dialectics of Georg Wilhelm, Friedrich Hegel and the 
philosophical anthropology of Friedrich Schelling, on the other. 
Let us recall that the Hegelian dialectic consists in establishing a 
''thesis'', its opposite, an ''antithesis'' and its resolution in a 
''synthesis''.  
It was in this century that Françoise Fénelon wrote, in 1699, the 
play ''The Adventures of Telemachus'', intended for the education 
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of the grandson of Louis XIV the Duke of Burgundy. This play was 
very popular in 17th century France and laid the foundation for a 
new understanding of Mentoring. 
 

XIX Century 
 

During this century we see the emergence of academies in 
architecture, literature, painting, music and the great workshops 
or factories of the nascent industrial revolution, where the Masters 
are consolidated as Mentors not only for the development of the 
arts and crafts, but also for the great ruptures. 
In his novel "The Crime of Father Amaro" (1875), Eça de Queirós 
alludes to the "prudence of Méntor" combined with the "youth of 
Telémaco" as virtues that are appreciated in the character of 
Father Amaro Vieira. 
 
During the industrial revolution, the role of the Mentor was 
fundamental in the development of high-potential workers. 
 

XX Century 
 
Mentoring became a master strategy to drive ventures of all kinds, 
where creativity and autonomy are valued over control; innovation 
and learning over organizational bureaucracy.  
 
In the last years of the twentieth century, Mentoring was strongly 
installed in the organizational charts of large companies and in 
other fields such as entrepreneurship. 
An example of public figures who achieved their goals and 
success, with the help of a Mentor, is provided by the business 
Mentor Sebastian Pendino , referring to the following characters: 
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Mark Zuckerberg: Steve Jobs, former Apple CEO, was a Mentor to 
Facebook CEO Mark Zuckerberg. The two developed a 
relationship in the early days of Facebook and often met to discuss 
best business and management practices for the company. When 
Jobs passed away in 2011, Zuckerberg posted on his Facebook 
page, "Steve, thank you for being a Mentor and a friend. Thank 
you for showing that what you build can change the world. I will 
miss you." 
 
Bill Gates: Business mogul Warren Buffett is considered the most 
successful investor of the 20th century. The Berkshire Hathaway 
CEO was a Mentor to Microsoft co-founder Bill Gates. Gates first 
met Buffett at a dinner hosted by Bill Gates' mother, where the two 
discussed business and philanthropy. Gates admits that over the 
years he turned to Buffett for advice and Mentoring on a variety 
of topics, often referring to Buffett as "one of a kind." 
 
Richard Branson: Virgin Group co-founder Richard Branson has 
personally benefited from a Mentor-apprentice relationship. 
Branson asked British airline entrepreneur Sir Freddie Laker for 
guidance during his struggle to get multinational conglomerate 
Virgin Atlantic off the ground. "It's always good to have a helping 
hand at the beginning. I wouldn't have got anywhere in the airline 
industry without Sir Freddie Laker's Mentoring," Branson said. 
 
Colin Powell: Former U.S. Secretary of State Colin Powell 
considered his father, Luther Powell, a powerful Mentor. Powell 
believes all Americans should engage in Mentoring. "We all have 
the capacity to serve as a Mentor. To step forward and say, 'I'm 
going to be a Mentor, because I want this next generation to take 
America to a higher level, to a better place.'" 
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Bob Dylan: Musician Woody Guthrie, whose musical legacy 
includes hundreds of political, traditional and even children's 
songs, was the Mentor to singer/songwriter Bob Dylan. As a high 
school student in the 1950s, Dylan listened to Guthrie's music, 
eventually moving to New York City and befriending the musician. 
Dylan corresponded with Guthrie who often sent his approval to 
Dylan. In 1962, Dylan released "Song to Woody," an ode to 
Guthrie. 
 
Quincy Jones: Musician Ray Charles was a Mentor to music 
industry legend Quincy Jones. Speaking of Jones, Charles said, "He 
was just an energetic kid and really loved music. You could tell he 
wanted to learn, he wanted to know. And because I was able to 
show him some things, that made me happy. That's what touched 
my heart." In turn, Jones has been a Mentor to numerous young 
musicians in his time. 
 
Clint Eastwood: Actor and director Clint Eastwood was mentored 
by his grandmother, who encouraged him to work hard and 
pursue his dreams. "I've had a lot of mentors in my life...my 
grandmother was always encouraging. She always thought I was 
going to be somebody, when no one else was betting on me, 
including me who thought I wasn't going to amount to anything," 
said Eastwood. 
 
Sally Ride: Physicist and astronaut Sally Ride became the first 
American woman in space in 1983. Graduate professor Dr. Arthur 
Walker was her lifelong Mentor and initially encouraged her to 
apply for NASA's astronaut corps. "He instilled confidence in me 
and made me believe that I could accomplish what I set out to 
accomplish," Ride said. 
 
John Glenn: Astronaut and former U.S. Senator John Glenn was 
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mentored by his high school civics teacher. Glenn is an advocate 
of Mentoring and talks about the importance of being a Mentor. 
"I think Mentors get a lot of satisfaction in a number of ways. 
They're doing something constructive, so they feel good about it. 
And when they see the results of it, with the young people they're 
working with, it's very rewarding," Glenn said. 
 
"Your eyes can deceive you; don't trust them," Obi-Wan Kenobi 
tells Luke Skywalker. It's one of the pieces of advice the most 
famous mentor in movie history regales his mentee the young Jedi 
apprentice with in the film that inaugurates the Star Wars saga. 
 

XXI Century 
 
Dad, I was assigned a Mentor, is that coaching? 
 
Perhaps, to understand the impact of Mentoring so far this 
century, it would be best to stop in the wonderful writing of Dr. 
Adrian Büchner, founder and director of Compass Consulting, who 
tells us the following story:  
 
''A few months ago, while I was engaged in a twitter battle for 
Korea Center, my eldest daughter calls me by WhatsApp very 
excited but somewhat incredulous to tell me: "Dad, I was assigned 
a Mentor. Is that coaching?" 
 
Because of those circumstances of life I am dedicated to human 
resources issues and we got to talking about it. 
The first thing that surprised me was that being so young she was 
already in a Mentoring program. Could it be that the "baby" is 
talented? 
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I took off my faculty professor's hat and did not even refer to the 
Odyssey, the origin of the concept through Odysseus and his son 
Telemachus, who was left in the care of Mentor, but I appealed to 
movie characters to make those examples closer to her. The idea 
was for her to visualize the purpose of the program for which she 
had been chosen and to understand the differences with her 
preconception associated with coaching. 
 
I took as an example the link established by Dumbledore and 
Harry Potter. Albus Dumbledore is not her direct boss, he is not 
her teacher in any subject, yet there is an unspoken contract 
between the two. 
 
I asked my Daughter: what function does Dumbledore fulfill and 
what purpose do you think he pursues? We were building the 
concept between the two of us. My idea was that she could draw 
the analogy to her experience as a novice mentee as part of her 
career development.   
Some of the conclusions we came to: 
Dumbledore's purpose is to make Harry an autonomous being, 
who achieves self-governance and maturity by capitalizing on 
every experience in his life as a learning experience. 
 
Dumbledore fulfills the function of guide, "advisor", taking as a 
time horizon the process of development as an individual and not 
his performance as a student in the present. 
 
Dumbledore does not focus exclusively on the immanent, but 
capitalizes on it and projects it prospectively so that Harry can find 
his way. 
 
Dumbledore does not become self-referential, but implicitly 
makes use of his great experience and wisdom. 
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Dumbledore does not manipulate or exert direct influence on the 
coaches (Harry's teachers, Ron and Hermione) to strengthen his 
performance as a student; on the contrary, he encourages Harry 
to reflect and search within himself for the answers.   
 
At the end of our talk, my daughter asks me: will I be assigned a 
Mentor like Dumbledore?  I replied that surely the company had 
thought of a way to connect her profile, career interests and 
potential talent with someone who would challenge her to grow, 
develop and have the wisdom to accompany her. 
Who wouldn't want to be part of Gryffindor House for a day? 
 
And continues Dr. Adrian Büchner's article: '' Who wouldn't want 
to be part of Gryffindor House for a day?... the metaphors and 
teachings that we can draw from the characters and fantasy of 
Joanne Rowlings in her Harry Potter saga could become a clear 
reference of what Mentoring is all about. 
 
''Beyond the friendship they forged as part of Gryffindor, they are 
united by something that seems imperceptible to the eye during 
the saga: the responsibility assumed by Harry as a peer Mentor to 
his "compadre". One might think that it developed almost 
naturally and that, Harry being the born leader that he is, assumed 
that role without question. This is partly true. However, and taking 
it to the present and the reality of our organizations, there is a 
tendency to form learning partners (partnerships, as Menotti 
would say) that allow creativity, innovation, co-creation and a 
standard of performance that does not depend only on the leader 
or that outstanding person, all under the umbrella of the values 
that unite them. 
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Returning to Hogwards, we can affirm that Ron's qualities are 
different from Harry's and that alone he cannot even manage the 
simplest spell (at least in the first adventures). Without Harry as a 
Mentor he would have had a hard time. But in this peer 
relationship, Harry also matures and learns, manages to identify 
his qualities and begins to deploy a leadership role in the service 
of the other. It is a meta-learning that is consolidated towards the 
end of the story, and which also has a great protagonist, 
Hermione, who is also Harry's Mentor. It is obvious that the 
directors and teachers saw that this learning partnership was 
fundamental. No Quidditch match is won with Harry alone. This is 
also happening more and more frequently in the business world. 
 
Mentoring, a new learning paradigm associated with the cultural 
change of the organization. 
 
And finally, Dr. Büchner closes his article by stating: 
''If you are over 35 years old, the vintage and retro vibe doesn't 
look bad on you, does it? 
 
Imagine you are Jim Hopper, Chief of Police of Hawkins, Indiana, 
or Joyce Byers. If you're even younger we could talk about Will and 
Jonathan, Joyce's sons. I want you to think of Eleven, that strange 
character with psychic powers protected by Hopper. All this 
happens in Stranger Things, which is all the rage on Netflix. 
 
Let's project these characters and situations for a few moments to 
the organizational world of the 21st century in which reality 
surpasses all fiction. 
 
It is very likely that Eleven is comparable to some of the nerds, 
freakies, millennials or whatever you want to call them or call you, 
that inhabit the corporate fauna of these days. And that, 
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furthermore, we consider our Eleven (a la N+1) as corporate 
citizens with technological and digital superpowers. If you are 
feeling anxious or uncertain because you find yourself lost, 
outdated, although perhaps also eager to be updated with the 
technological interface or trends in general of our time, and that 
in turn have a strong impact on your management, there is no 
doubt that what you need is to participate in a Mentor Reverse 
Mode program.    
 
There are always possibilities to learn! How do you imagine this 
learning space? 
 
Here are some tips and characteristics whether you are a 
Millennials or a "50-something like me": 
 
Take this space as a new learning paradigm associated with the 
cultural change of the organization, which always starts with 
individual transformation. 
 
Launch it with an end-to-end marketing strategy to ensure impact 
and that it is not perceived as a "cool" but fleeting initiative. 
 
Creativity: design the didactics with a simple and non-baroque 
(overloaded) scaffolding so that it is not perceived as "more of the 
same". 
 
Spaces for exchange and dialogue must be induced, but not 
centered mostly in the classroom (we all have more than 18 years 
of classrooms behind us). 
 
Flexibility: the structure should be as unbureaucratic as possible. 
Do not set rigid dates for meetings, but use social networks and 
some space for face-to-face exchange of experiences to socialize 
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learning. 
 
The synthesis would be: humility, trust and capacity for 
astonishment. These will be a guarantee of learning. 
  
Oh, I have to say goodbye until the next meeting, because my 
Reverse Mentor from Oklahoma is calling me by facetime! 
 
 The word Mentor is a synonym of ... 
 
From this historical background it follows that the word Mentor is 
a synonym for counselor, friend, guide, teacher and wise person. 
And that sharing contacts and facilitating a closer link with one's 
own organization is, today, another of the characteristics of a good 
"mentee". 
 
A good example of what happens today in large corporations is 
provided by the Rolex organization, when it states: ''The skills and 
achievements of our watchmakers have been passed down from 
generation to generation, ensuring the transmission of knowledge 
accumulated over more than a century. Similarly, an interest in 
contributing to the rest of the world, instilled by brand founder 
Hans Wilsdorf, has given way to an enduring contribution to the 
arts, part of the "Perpetual Spirit" that is his legacy and the driving 
force behind the company's business and its many and varied 
interests'' . 
 
In 2002, the company went further and established a philanthropic 
Mentoring program: the Rolex Mentor and Mentee Arts Initiative. 
This program pairs emerging artists with creative masters from 
around the world, and by fostering these relationships, Rolex aims 
to maintain the transmission of artistic legacy. 
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By facilitating young artists to collaborate with great masters in a 
range of disciplines (architecture, visual arts, film, dance, literature, 
music and theater), they receive the most precious commodity of 
all: time, time to spend with a Mentor, time to learn, grow and 
create. The list of Rolex Mentors is extraordinary, including Martin 
Scorsese, Margaret Atwood, Anne Teresa de Keersmaker, David 
Hockney, Kazuyo Sejima, Gilberto Gil and Patrice Chéreau. 
 
 
Dozens of young artists from around the world are privileged to 
enjoy a period of individual Mentoring and collaboration with 
leading international exponents of their disciplines. Poet Tracy K. 
Smith, who in 2017 was named U.S. Poet Laureate, says her 
collaboration with German poet and author Hans Magnus 
Enzensberger in 2010 2011 was "one of the most rewarding 
things" she had done as an artist. 
 
 
 
Israeli director Tom Shoval was catapulted onto the set of The 
Revenant ("an extraordinary experience") with Oscar winner 
Alejandro G. Iñárritu in 2014-2015. The Mentoring continues to 
change his life. Even after it has officially concluded, Iñárritu has 
offered him support and advice. 
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In summary 
 

 
Maurits Cornelis Escher, known 
worldwide as M. C. Escher, was a Dutch 
painter known for his work full of 
impossible figures, with mathematics and 
the play of dimensions as his most 
praised touches. 

In order not to fall into confusion 
and ambiguities, conceptual and 
methodological, all disciplines of 
accompaniment of human beings 
should seek to overcome the 
methodological eclecticisms that 
make them inconsistent and 
inefficient and seek to overcome 
the intrusionism of some 
disciplines in others. 

 
Mentoring is no exception and therefore seeks to build its 
coherence and differentiating ontological consistency, relying on 
binding traditions that make it possible to demarcate its modes of 
action and build the structuring theoretical bodies of its 
disciplinary essence, from the types of process it attends, the types 
of relationship it establishes and the results it produces. To this 
end, it structures the operative methods that constitute it as a 
discipline with its own identity, efficient and with legitimacy. 
 
For all the exposed in this chapter we can infer that the Mentoring 
process is essentially a process of accompaniment in the learning 
of procedural contents (the how) and attitudinal (from the 
cognitive, affective and behavioral), on the part of the Mentee, 
which demands from the Mentor the domain of the elaboration of 
procedures, strategies, techniques, abilities and skills, so that in his 
relation with the Mentee he can, integrate and develop his 
capacity to relate and incorporate to his previous learning new 
strategies, methods, skills, abilities, etc., necessary for the 
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production of the opportune results, necessary for the production 
of timely results in practical life.  
 
Therefore, Mentoring, as a discipline, works on the certainties born 
from the experiences of the Mentors and on the production of 
tangible results in the Mentees, from the development of their 
strategies, models, methods, skills and bio-psycho-social abilities. 
 
We differentiate ourselves from the different disciplines of 
accompaniment to human beings from our nature, structure and 
dynamics, which leads us to the transfer of experiences for the 
empowerment and development of the personal coefficient, from 
the transfer of implicit knowledge of the Mentors to convert it into 
explicit knowledge in the mentees, differentiating ourselves from 
training as transfer of Know That, advice and consulting as transfer 
of Know How, and coaching as activation of the personal 
coefficient, from the activation of tacit knowledge, through the 
operational method of non-transfer and non-directivity. 
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IDENTITY OF 
MENTORING AS A 
DISCIPLINE. 
 
 
 
 
 
 
“My humanities background was helpful because it taught me the 
importance of human beings. If I could, I would make everyone 
study a humanities degree before any other degree." 
                                                                                      Herb Keller.   
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An imperative need of any discipline is to set out the 
philosophical basis of what it believes in and what it bases what 
the professionals in it do.  
 
From this place, each discipline builds its pyramid of scientific 
coherence and its operative method. 
 

Questions for reflection: 
 

1. from the types of processes, types of relationships and types of 
results, how do training/teaching, advising/consulting, coaching 
and Mentoring, as processes of helping human beings and 
organizations, differ? 
2. What are the principles -key elements-, the essential purpose 
and the operational methodology of each of the above 
disciplines? 
3. Where is the differentiator of each of them, according to their 
scientific scope as a discipline, their field of action as a profession 
and what they wish to achieve? 
 

From awareness to consciousness 
 
Consciousness (with sc) always emerges from working on the 
consciousness of something. To understand this axiom, a story 
serves as an example and a starting point: 
 
''A novice was in the kitchen, washing lettuce leaves for lunch, 
when an old monk, known for his excessive rigidity, which 
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obeyed more the desire for authority than true spiritual quest, 
approached. 
- Can you repeat to me what the superior of the convent said in 
the sermon today? 
- I can't remember. I only know that I liked it very much.  
The monk was astonished 
- You, who want to serve God so much, are incapable of paying 
attention to the words and advice of those who know the way 
better? The present generations are so corrupted that they no 
longer listen to or revere the teachings of their elders! 
- Take a good look at what I am doing," replied the novice, "I am 
washing the lettuce leaves, but the water that makes them clean 
is not imprisoned in them, but ends up being flushed down the 
sink drain. In the same way, the words that purify are capable of 
washing my soul, but they do not always remain in my head and 
in my memory. 
I'm not going to be remembering everything I'm told just to 
prove that I'm cultured and superior to others. Everything that 
lightens me, like music or the word of God, ends up stored in a 
secret corner of my heart. And there it stays forever, surfacing 
only when I need help, joy or comfort.'' 
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The Mentoring is a discipline that develops 
explicit knowledge. 
 
Mentoring is a discipline with its own identity, which develops 
explicit knowledge in the mentee (declarative knowledge - 
externalized, in its practice and systemic interaction with the 
environments in which it acts), from the implicit knowledge of 
the Mentor, (procedural knowledge - internalized), which is 
reflected, from the operative method of Mentoring, in the causal 
and intentional practice, in correspondence with the new skills 
and abilities, behavioral and procedural, developed by the 
mentee, from his interactions with the Mentor, whose final 
objective is to produce results. 
  The above statement is based on  

• Epistemology, that is, in that branch of philosophy that 
deals with the study of the nature, origin and validity of 
knowledge; (The word epistemology is composed of the 
Greek words ἐπιστήμη -episteméme-, meaning 
'knowledge', and λόγος -lógos-, which translates 'study' or 
'science'). Epistemology studies the foundations and 
methods of scientific knowledge. To this end, it takes into 
account historical, social and psychological factors, with 
the aim of determining the process of knowledge 
construction, its justification and veracity. 

• Heuristics, (from the Greek εὑρίσκειν meaning "to find, to 
invent") , which when used as a noun, refers to the 
discipline, art or science of discovery and when it appears 
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as an adjective, refers to more concrete things, such as 
strategies, rules, syllogisms and conclusions;  

• and in the method of Mentoring, which is based on 
strategic dialogue with allusion to alternatives.  

Epistemology studies the foundations and methods of 
scientific knowledge. To this end, it takes into account 
historical, social and psychological factors, in order to 
determine the process of knowledge construction, its 
justification and veracity. 
 

Epistemology seeks to provide answers to questions such as: 
 

• What is knowledge?  

• Does knowledge derive from reason or from 
experience? 

• How do we determine that what we have 
understood is, in fact, truth?  

• What do we achieve with this truth? 
 
In the epistemological dissertation two positions are debated, an 
empiricist one that says that knowledge must be based on 
experience, that is, on what has been learned during life, and a 
rationalist one, which maintains that the source of knowledge is 
reason, not experience. 
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Explicit - technical knowledge and implicit - 
tacit knowledge 
 
Most of the aid processes conceived and known to date are 
focused on one of two aspects: on the paradigm of technical 
knowledge transfer - explicit and articulable or on the paradigm 
that seeks to enhance and/or develop the component of tacit 
knowledge that innately inhabits every human being.  

Let us specify, for a better understanding, the two concepts: 

• The scientist and philosopher Michael Polanyi, created the 
concept of tacit knowledge or implicit knowledge, to define 
that form of knowledge that is completely or partially 
inexplicable, that has not been explained or known to be 
explained, nor communicated verbally or visually. (One of 
Polanyi's famous aphorisms is: "We know more than we can 
say / we know more than we think").  

• Doug McAdam, Professor of Sociology at Stanford 
University, defines tacit knowledge as the "practical 
knowledge developed from direct experience and action, 
highly pragmatic and situation-specific, subconsciously 
understood and applied, difficult to articulate, usually 
shared through interactive conversation and shared 
experience." 
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Implicit knowledge commonly consists of habits and cultural 
aspects that we hardly recognize in ourselves, or in the words of 
authors Nonaka & Takeuchi (Organizational Knowledge Creation 
Theory) it is knowledge "informal, personal or social, difficult to 
express in a systematized way - little visible and difficult to share 
by traditional means - possessed by actors in the context where 
any human activity takes place, even within organizations." 

 

Implicit or tacit knowledge refers to the knowledge that only the 
person knows and that is difficult to explain to another person. It 
may be composed of: 

(a) Ideas, experiences, skills, abilities, abilities, customs, values, 
history, beliefs. 

b) Contextual or ecological knowledge (geography, physics, 
unwritten rules, behaviors of people and objects, etc.), 

c) Knowledge as a cognitive skill (reading comprehension, 
problem solving, analyzing, visualizing ideas, etc.) that allows 
access to more complex knowledge or solving new problems. 

Intuition and imagination are two of the most relevant ingredients 
for the generation of this type of knowledge, since it is a product 
of the interaction between individuals or groups, in the context of 
networks of relationships and chains of events that influence their 
daily tasks, which are in turn influenced by the perception and 
action of these actors. 

Tacit knowledge, in turn, can be divided into technical and 
cognitive dimensions. 
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• The technical dimension is that translated through know-
how expression. 

• The cognitive dimension includes the mental models, 
beliefs, values, schemes and perceptions that influence the 
actors' way of thinking and acting, which ultimately reflect 
the image of "what is" reality and "what should be" the 
future. 

 
The main characteristic of the transmission of tacit knowledge is 
that its access is impossible without direct and personal 
interaction with the actors who possess it, since its transfer 
depends mainly on the creative effort to express it through verbal 
images, metaphors, heuristic symbols and analogies. 
Its application is mainly through practice, related to the different 
communities of knowledge of informal, interactive and group 
type. 
Then comes technical or explicit knowledge, which includes all 
knowledge that can be structured, stored and distributed, by 
means of grammatical expressions, mathematics, specifications, 
tutorials, procedures, manuals, stored information, etc. ... Such 
knowledge can be easily transmitted from one individual to 
another and dominates in the Western philosophical tradition. 

• Explicit knowledge includes that which can be articulated, 
codified and stored in some kind of medium, while tacit 
knowledge is that which is only gained through experience 
and communicated indirectly. 

Mentoring is a discipline with its own identity because it develops 
the method that makes it possible to integrate the two 
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epistemological positions, in the way of professional performance 
of the Mentors, which is expressed in the method through which 
the Mentor and Mentee seek to achieve the goal proposed for the 
Mentoring interactions, supported by the theorems, categories 
and principles of Mentoring, which are synthesized by translating 
the implicit knowledge of the Mentor into explicit knowledge for 
the Mentee. 

 

Mentoring converts tacit knowledge into 
explicit knowledge. 
 
Mentoring starts from the tacit knowledge of a particular 
individual, from a heuristic that constitutes his or her practical or 
informal art, technique or procedure, to solve problems, thus: 

• It first relies on socialization (from tacit to tacit) which 
generally starts with the creation of a field of interaction 
between Mentor and mentee. This field allows one and the 
other to share their experiences and mental models, thus 
transferring tacit knowledge from one person to the other.  

• Secondly, externalization (from tacit to explicit), starts from 
a strategic dialogue, including alternatives, supported by 
appropriate metaphors or analogies that enable the 
Mentor and the mentee to enunciate the hidden tacit 
knowledge, difficult to communicate otherwise.  

• Thirdly, the combination/association (from explicit to 
explicit), begins with the consolidation of the newly 
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created knowledge by Mentor and mentee and the 
existing knowledge of the mentee, which is expressed in 
his new skills and abilities, which enrich him and crystallize 
in a new way of being in the different environments in 
which he acts.  

• And finally, the internalization (from explicit to tacit), which 
feeds the new life process of the Mentor and that 
originates, feeds and develops by learning by doing. 

From the point of view of Organizational Mentoring, Mentoring 
also acquires its own identity, based on the theory of knowledge 
management, proposed by Nonaka and Takeuchi in their book 
"The knowledge-creating organization", which analyzes the way 
in which knowledge is created through the conversion between 
tacit and explicit knowledge.  
 
According to these authors, knowledge-creating organizations 
assume three functions:  
 

• generate new knowledge,  

• to disseminate it in the company  

• and incorporating learning into new market trends, 
whether technological or consumer. 

 
The authors propose that through a process that develops in a 
spiral, the knowledge created by each person becomes 
organizational knowledge, which will allow the company to be 
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more efficient and agile in decision making, thus reducing 
uncertainty. 
 

In summary 
 
Knowledge will be transmitted through new generations in the 
form of explicit knowledge, who in turn will add tacit knowledge 
and in this way the organization will continue to add its 
knowledge over time. Undoubtedly, one of the keys of the 
Mentoring discipline is to crystallize tacit knowledge into explicit 
knowledge for its transmission.   

For all of the above, Mentoring is a discipline with its own 
identity, which cannot be confused with other disciplines that 
support the Human Being and its development, which are 
complementary to it, such as coaching, consulting, teaching, etc., 
which have their own epistemology, heuristics and methodology.   
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EPISTEMOLOGICAL 
PILLARS OF 
MENTORING. 
 
 
 
 
 
 
 
“My passions have to do with being able to change things.” 
                                                                        Madeleine Albright.   
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"Teaching to think and act on significant and contextualized 
contents, for the solution of specific problematic situations". 
 
Once the meaning of Mentoring has been discovered, it becomes 
essential to refer to its epistemological pillars, (epistemology: part 
of philosophy that studies the principles, foundations, extension 
and methods of human knowledge), from which the professional 
activity of a Mentor is exercised. 
 

Questions for reflection: 
1. Is the know-how the result of a learning process that is proper 
to internal, self-structuring, constructive processes? ... Why? 
2. Is learning a process of (re)construction of cultural knowledge? 
... Why? 
3. Is the learning of procedural contents facilitated by the 
interaction with Mentors? ... Why? 
4. Does the learning of declarative contents imply a process of 
internal reorganization of schemas? ... Why? 
5. Does the learning of the mentee occur when what he/she 
already knows how to do conflicts with what he/she should know 
how to do? ... Why? 
The learning strategies on which the Mentoring is based  
6. Are they sociocultural tools learned in contexts of interaction 
with someone who knows better? ... Why? 
7. Do they pursue specific learning and problem solving? ... Why? 
8. can they include several specific techniques, operations or 
activities? ... Why? 
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From "knowing what" to "knowing how". 
 
Mentoring is a meaningful learning path, through which Mentor 
and mentee move, in a process of mutual learning, which goes 
from KNOWING WHAT, (competence referred to the knowledge 
of data, facts, concepts and principles) to KNOWING HOW, 
(execution of procedures, strategies, techniques, skills, abilities, 
methods, etc. ), prior to the conscious incorporation of attitudinal 
contents (constructs that mediate our actions and are composed 
of three basic elements: a cognitive component, an affective 
component and a behavioral component), which requires the 
support of epistemological pillars based on the postulate: 
"Teaching to think and act on meaningful and contextualized 
contents, for the solution of problematic situations". 
 
The epistemological pillars of Mentoring, as a process in function 
of developing the learning of attitudinal and procedural contents, 
by the Mentee, are essentially two: 
          1.  meaningful and constructivist learning, for the 
articulation theory - practice, on the part of the Mentee. 
          2.   Learning based on significant discovery for the 
formulation and resolution of problematic situations by the 
Mentee, from the development of new bio-psycho-social and 
labor skills and abilities. 
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First pillar 
 
Meaningful and constructivist learning for the 
articulation of theory - practice, by the Mentee. 
Meaningful and constructivist learning for the articulation of 
theory - practice, by the Mentee. 

Meaningful learning is learning with meaning. In the case of the 
Mentoring, this learning is focused on procedural contents, 
which go beyond "knowing what", which is declarative and 
theoretical. Mentoring is applied to cross the bridge that makes 
it possible to transit to the "procedural knowledge", which is of 
a practical type. 

Basically, it refers to using the mentee's previous knowledge to 
construct new learning. 

Constructivist theories have their roots in Piaget and focus on 
the active character of the learner, who interacts with the 
environment either alone or with others; learning is the 
construction and qualitative reorganization of the resulting 
knowledge structures.  

In considering the processes of learning and development as an 
epistemic construction, Piaget situated his work in a tradition 
extending from Kant to Descartes. Kant the "constructivist par 
excellence," proposed that space, time, causality, and object are 
forms that the human mind brings to its experience of the world.  

Kant believed that our experience of the world as objective and 
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certain - spatial and temporal, with causally interacting objects - 
is constituted through the mind's application of these cognitive 
structures to basic sensory impressions (to use more modern 
terms). As transcendental conditions of the possibility of any 
experience, they bring necessity to our experience of the world.  

According to American theorist David Ausubel, meaningful 
learning is a type of learning in which a learner associates new 
information with information he or she already possesses; 
readjusting and reconstructing both pieces of information in the 
process. 

 Mentoring is based on this typology and methodology called 
"significant", which can be defined as that which allows the 
Mentee to construct his or her own learning as well as to give it 
meaning.  

In other words, meaningful learning is not forgotten and is 
maintained in the mentee's capabilities, as a starting point, to 
then give way to constructivist learning, which is based on the 
fact that the mentee builds his or her new knowledge by adding 
it to the previously acquired teachings. This type of learning 
requires contextualization with culturally meaningful tasks, with 
which the Mentee learns to solve meaningful problems. 
Graphically we can synthesize this epistemological pillar as 
follows: 
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Mentoring assumes that "education is an essential part of life, a 
component of social practice, which allows us not only to preserve 
knowledge while reproducing it", from an emphasis on know-how 
or procedural knowledge. 
 
Hence, it relies on meaningful learning, which "must contemplate 
the logical meshing of the new knowledge or subject to be taught 
with the concepts, ideas and representations already formed in the 
cognitive structures" of the Mentee.  
 
Therefore, it recognizes the theory of information processing "as 
a set of psychological models that conceive the human being as 
an active processor of the stimuli (information or inputs) that 
he/she obtains from his/her environment". 
 
For Mentoring, just as it is for Vygotsky, Leontiev, Luria and others, 
cognition "is a complex social phenomenon...distributed - spread 
over, not divided between - mind, body, activity and culturally 

Mentoring is a social and socializing 
practice.

The exercise of Mentoring requires 
mastery of meaningful verbal learning.

Mentoring is based on theories of 
human information processing.

Mentoring reinforces the sociocultural 
theory of development and learning.

Meaningful and 
constructivist learning
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organized environments (which include other actors)." 
Furthermore, learning is 

a) "an integral part of generative social practice in the lived 
world",  

b) the result of "guided participation" or "peripheral 
legitimate participation". 
"Understanding develops through continuous, situated 
use" which involves.  
1) "Complex social negotiations" which are born out of the 
world of perceptions, incubated in the deepest beliefs. 
2) That "learning and cognition...are fundamentally 
situated" in activity, context, and culture.  
3) The promotion of meaningful learning 
4) "Endoculturation": i.e., learning the jargon, behavior, and 
norms of a new social group; adopting its belief system to 
become a member of the culture, etc. 

 
Based on the above, the mentees are responsible for their own 
learning, from a construction of meanings, which is done gradually 
with the Mentor, to respond to the needs of the Mentee to "build" 
their own knowledge, through experience, with which one and the 
other play an active and participatory role.  
 
The educational principle associated with meaningful learning that 
Mentoring develops emphasizes that knowledge is a product of 
social interaction and culture.  
Each mentee, at his or her own pace, constructs meanings and 
develops awareness and presence, strategies, methods, models, 
skills and abilities as he or she learns from the Mentor, making the 
information for action received from the Mentor his or her own.  
Given that the Mentee possesses prior knowledge or relevant 
anchor concepts, the process is successfully realized when new 
knowledge or information is related to the cognitive structure of 
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the Mentee, in a non-arbitrary and substantive or non-literal way, 
so that it becomes a true developmental process whereby: 

a) Mentor and mentee build a network, an interweaving, that 
goes from the conceptual to the practical in each 
mentoring situation. 

b) The mentee should have a favorable disposition or 
attitude to extract meanings from the interaction with his 
Mentor. 

c) The Mentor works from the logical meaning, through 
strategies, models and appropriate methods for the 
development of new skills and abilities in the mentee. 

d) New information is related to existing information in the 
Mentee's cognitive structure, in a substantive way, not 
arbitrary or verbatim, to design new strategies, methods, 
models of action, etc. 

e) The Mentee works from the practical significance of his 
new knowledge, translating it into actions - results, of his 
new skills and abilities. 

 

Given these conditions, as input elements, Mentor and 
Mentee, transit the three stages of the meaningful learning 
process, thus: 
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Initial phase: 
 
Within the affective factors that play an important role for 
Mentoring are: the willingness to learn of the Mentee, their 
personal goals, expectations, self-knowledge and of course, the 
search for new skills and abilities to interact in a purposeful way in 
the different environments that constitute their vital reality. 
Then, given the above conditions, from the explicit knowledge of 
the Mentor, a new information "connects" with a relevant pre-
existing concept in the cognitive structure of the Mentee.  
From this information, the mentee (de)constructs and 
(re)constructs, the way to produce his results and gradually 
generates a new global picture and new representations, which 
overcome his previous experience and mobilize him to the 
development of new skills and abilities, which are (de)shown by 
the Mentor. 
This phase of the pillar implies that each mentee learns in different 
ways, which requires the Mentor to develop specific 
methodological strategies that stimulate potentialities, optimize 
resources and provide the mentee with confidence in his/her own 
abilities to communicate, learn to learn and develop new skills and 
abilities. 

Intermediate phase: 

Mentoring is conceived as a continuum, where the transmission 
from the Mentor to the mentee is gradual, rather than immediate, 
and sometimes with over-positioning, ranging from the too 
abstract to the concreteness that comes from the meaningful and 
connected application of what has been learned, in the everyday 
practical life, day by day.  
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The Mentee begins to find relationships and similarities between 
the isolated parts proper to his own competency processes (and 
in the realization of new behaviors) and arrives, from the 
elaborative and organizational phases taught by his Mentor, to 
configure new schemes and cognitive maps, which in a 
progressive way he gradually translates into new skills and abilities 
to face his realities. 

Fase final: 

The Mentee is translating the acquired knowledge, processing it 
as new strategies, methods, models, skills and abilities, which 
he/she applies to new situations and contexts to validate, against 
the results, that his/her new behaviors bring him/her 
unprecedented and very different results, each time in a more 
autonomous or automatic way. 

This implies that new ideas, concepts and practices can be learned 
in a meaningful way to the extent that other relevant ideas, 
concepts or practices are adequately clear and available in the 
cognitive-operational structure of the Mentee, who applies them 
to new contexts, while translating them into implicit knowledge. 

This is how constructivist learning and its teaching implies an 
internal constructive process of reorganization of schemes, 
making it subjective and personal, which is facilitated thanks to the 
mediation or Mentor - Mentee interaction, since this is a social and 
cooperative process, for the (re)construction of cultural 
knowledge, through the use of meaningful learning materials that 
facilitate the construction of "cognitive bridges" between new 
knowledge and the familiar, to then translate them into actions 
producing observable, tangible, measurable results... 
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Second pillar 
 
Problem-based learning (PBL): a methodology 
based on real life. 
 

Gladys Vargas Beltrán, an expert in evaluation, gives us a 
wonderful synthesis, which we take verbatim to explain this pillar.  
 
Learning based on problematic situations is a methodology that 
allows the development of the Mentee's capacity to solve real-life 
situations through the application of cognitive functions, the 
development of attitudes and the appropriation of knowledge. 
 
What does PBL look for? 
 
In learning based on problematic situations, the work is based on 
posing a problem, which leads the mentees to generate cognitive 
conflicts, search for solutions to the situation, detect learning 
needs to solve it, research the problem, analyze it and finally solve 
it, which leads to significant learning that leads to the 
development of academic and professional competencies. 
 
Basis of ABP 
 
Learning based on problematic situations is mainly based on 
constructivism and the idea that learning implies a process of 
knowledge construction that can only be achieved by doing, 
applying, detecting errors and correcting, in contrast to passive 
models that are limited to transmission and repetition.  
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Learning based on problematic situations was developed in 
Canada and then moved to Europe, particularly seeking to 
strengthen the training processes of undergraduate physicians, 
establishing that teaching physicians, as Mentors of new doctors, 
required a vocation for transference, a positive and investigative 
attitude, high knowledge in the development of cognitive 
functions and, above all, the charisma to connect with the needs 
of their Mentees. 
 
 
Advantages of ABP 
 
Problem-based learning leads Mentees to reflective practice, 
which enables them to develop multiperspective, systems 
thinking, critical reflection and metacognition skills.  
 
Learning based on problematic situations exceptionally develops 
in the Mentees the capacity to manage knowledge; this allows 
them to be able to select and organize information, classify it 
cognitively, make use of what is relevant to solve the problematic 
situations, among other cognitive functions.  
 
Finally, learning based on problematic situations develops in the 
Mentees the ability to adapt to changes, be flexible, proactive, 
increase the level of tolerance to frustration and fatigue, among 
other benefits. 
 
 
Mentoring and ABP 
 
For the application of PBA the Mentor must  
 
1) Keep in mind that each situation must be situated, that is, 
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contextualized according to the reality of the Mentee and his or 
her fields of action;  
2) Motivating situations must be designed for the mentee; each 
problem must start from a learning objective; the idea is that the 
Mentor incites the mentee to make decisions and manage 
information; and in each Mentor - mentee interaction the research 
processes must be strengthened and must necessarily lead to 
different paths to give an answer to the problem.  
3) The Mentor must think carefully about the routes that the 
mentee can implement to solve the problematic situations, the 
support tools that he/she will provide and above all the evaluation 
criteria from the diagnostic, formative and summative points of 
view. 
 

  



GUÍA BÁSICA DEL MENTOR.  BASIC MENTORING PRACTITIONER. RGM Page 108 
 

Skills required of a Mentor to apply the 
epistemological pillars of Mentoring 

 
It has already been made clear to us that the Mentoring process is 
essentially a process of accompanying the Mentee in the learning 
of procedural content (the how) of a task, art, craft or solution of 
problematic situations associated with them, which requires the 
Mentor the mastery of strategies of elaboration, procedures, 
strategies, techniques, skills and abilities, so that in his relationship 
with Mentee he can, through integration strategies, develop his 
capacity to relate and incorporate to his previous learning what he 
receives in his interaction with the Mentor, for the production of 
the new results he expects on a daily basis. 
 
 

Epistemological Pillars and Skills Required of 
a Mentor 

 
Given that "experience is not what happens to an individual, but 
what the individual does with what happens to him", we reiterate 
that Mentoring is a discipline that, for the professional exercise of 
its purpose, relies essentially on two epistemological pillars: 

1. Meaningful and constructivist learning for the articulation 
theory - practice, by the Mentee and 2. 

2. Learning based on problematic situations (PBL): a 
methodology based on real life.  

And the Mentor, to adequately develop these two pillars, in his 
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interaction with the mentee requires developing nine skills 
which can be summarized as follows: 

 

 
 
Let's briefly develop each of these skills: 
 
1) Inquiry Skills: Albert Einstein said, "If I had one hour to solve a 
problem and my life depended on the solution, I would spend the 
first 55 minutes to determine the appropriate question ... because 
once I knew the right question I could solve the problem in less 
than five minutes" ... And this is the reason to establish as the first 
skill of a Mentor that he/she knows how to inquire. 
 
The quality of our lives is determined by the quality of our 
thinking. The quality of our thinking, in turn, is determined by the 
quality of our questions, for questions are the machinery, the 
driving force of thought. 
 
 

Inquiries
Assimilation 

and retention 
of information

Organizational

Inventive and 
creative Analytical Decision 

Making

Communication Social
Metacognitive 

and Self-
regulatory
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Without the essential questions, we often fail to focus our thinking 
on what is meaningful and substantial.  
 
The work of the effective Mentor is to ask deep questions that are 
lodged in broadly strategic conversations, about substantive 
issues or facts, with his or her Mentee. 
 
Questioning in a living mind never ends, questions transform, 
questions generate more questions, stimulate new ways of 
thinking, new paths to follow. As we question we analyze, evaluate 
and improve our thinking. 
 
Discovering the right question is equivalent to the art of seeking 
new possibilities with the one who is confronted with the question.  
 
The question has to capture the Mentee where they are, to 
engender more energy, to go deeper into their problem situation 
and then action will flow from that energy. 
 
The most energizing questions are those that engage the person's 
values, hopes and ideals, while moving the question away from 
the focus of the problem situation to a focus of possibility in the 
solution. 
A powerful question from Mentor to Mentee  

• Generates curiosity in the mentee 

• Stimulates thoughtful conversation 

• Brings underlying assumptions to the surface 

• Invites creativity and new possibilities 

• Generates energy and breakthrough 
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• Mobilizes attention channels and research foci 

• Provides "stays" (pretexts, texts and contexts) for 
interaction 

• touches deep meanings 

• And ... evokes more questions. 
 
 
2) Skills for assimilation and retention of information: The Mentor, 
secondly, is an expert listener to gain insight into the true situation 
of his Mentee. He well knows that dialogue requires a silent 
attitude of attentive listening. 
 
Krishnamurti said "Listening is an act of silence". As long as we do 
not silence our inner dialogue and pay attention to our 
interlocutor, we will not learn to listen. Only an attitude of attentive 
listening makes the word we can give to our interlocutor fruitful. 
 
It is difficult to be able to say something valid to the other person 
if we do not open our ears wide to listen to him or her. 
 

3)  Organizational Skills. The Mentor must be highly skilled 
in knowing how to set priorities, schedule time correctly, 
know how to dispose of resources and get the most 
important things scheduled and done on time. 

 
  
Seven strategies for prioritizing work tasks    
 

• Have a single list containing all tasks.  

• Identify what is important: Understand your real objectives.  
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• Highlight what is urgent 

• Prioritize according to importance and urgency  

• Avoid competing priorities  

• Consider effort 

• Constantly review and be realistic 
 
4) Inventive and creative skills. If anything, a Mentor should 
develop an inquisitive mind, reason inductively, generate 
hypotheses and predictions and, from there, organize new 
perspectives, employ analogies, avoid rigidity and take 
advantage of all the events surrounding his or her 
interaction with the Mentor. 
 
5) Analytical skills. These skills are associated with the 
Mentor's ability to collect information from the mentee 
and analyze it thoroughly, in order to detect patterns, 
generate models, integrate new information, from 
developing a critical activity, which makes it possible to 
reason deductively and evaluate new ideas and 
hypotheses for action in the interaction with the Mentor. 
 
6) Decision-making skills. Based on specific criteria, the 
Mentor identifies action alternatives and leads the Mentee 
through the path of adopting rational choices. 
 
7) Communication skills. These skills refer to the ability to 
elaborate and issue information, ideas, opinions and 
attitudes on the part of the Mentor, in order to avoid 
interpersonal conflicts with the Mentee and thus obtain his 
or her attention, focused and motivated, along the lines of 
the results desired by him or her. 
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8) Social skills. Here are associated the set of interpersonal 
skills and abilities of the Mentor, which make it possible to 
relate to the mentee in an appropriate manner, making 
them able to express feelings, opinions, desires and needs, 
associated with different contexts or situations. 
9) Metacognitive and regulatory skills. The metacognitive 
regulation allows the Mentor to control the learning of the 
mentee, through the practical expression of his or her skills 
of planning, organizing, monitoring, debugging and 
evaluation or analysis of cognitive processes, transferred 
as practical learning, through which the Mentoring 
interaction moves.  
These skills go through selecting the most appropriate 
strategies for the development of their Mentee, focusing 
their attention on the solution of their problematic 
situations, determining their understanding and 
transmission of strategies, models, skills, etc., in function of 
meeting the demands of the tasks and the means to 
achieve the goals. 
 

 
In summary 

 

Active learning by modeling is one of the basic strategies of 
Mentoring, since the mentee learns by observing his Mentor, not 
only by the deliberate interaction established for learning. 
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 Scientific field: 
In the strictest of meanings and signifiers, the Mentor's mode of 
action is a professional exercise, supported by a meaningful-
developing-transformational learning strategy, based on 
problems and objectives, through which the Mentor serves as a 
guide and accompanies his/her Mentee to consolidate his/her 
know-how - aptitudinal learning-, or to develop a know-how - 
procedural learning.  

These types of learning potentiate, from the cognitive, affective, 
behavioral and evaluative aspects, the development of 
techniques, abilities, skills and vital and work strategies, to 
successfully and productively face diverse aspects of a life, 
profession or trade. 

 

Meaningful learning 
It is, according to the American theorist David Ausubel, a type of 
learning in which a student associates new information with the 
one he already possesses; readjusting and reconstructing both 
information in this process. In other words, the structure of 
previous knowledge conditions new knowledge and 
experiences, and these, in turn, modify and restructure the 
former. This concept and this theory are situated within the 
framework of constructivist psychology. 

Meaningful learning occurs when new information is connected 
to a relevant concept already existing in the cognitive structure 
(this implies that new ideas, concepts and propositions can be 
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learned meaningfully to the extent that relevant ideas, concepts 
or propositions already existing in the learner's cognitive 
structure are clear and available, in such a way that they function 
as an anchor point for the former).  

In turn, the new knowledge modifies the cognitive structure, 
enhancing the cognitive schemas that enable the acquisition of 
new knowledge.  

Meaningful learning consists of the combination of the 
individual's previous knowledge with the new knowledge he/she 
is acquiring. When these two are related, they form a connection. 
For example, the processes of reflection and construction of 
ideas make it possible to contrast one's own ideas with those of 
others and to review, at the same time, their coherence and logic, 
questioning their adequacy to explain phenomena. These 
processes foster conceptual change and enable development in 
the subject, i.e., meaningful learning. 

 

Developmental learning 
It is that which guarantees in the individual the active and 
creative appropriation of culture, promoting the development of 
constant self-improvement, autonomy and self-determination, 
in close connection with the necessary processes of socialization, 
commitment and social responsibility. 
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Transformative learning 
It is related to the three dimensions involved in the 
transformation of a human being from the psychological, 
convictions and behaviors. 

a. Psychological Dimension: Do not get carried away by what 
society or culture dictates and stand firm to who you are, what 
you think and what you feel. The Mentees must create their own 
meanings and interpretations. 

b. Convictions dimension: Mentees transform their personal 
beliefs and values, change their knowledge based on their 
personal experience. 

c. Behavioral dimension: The Mentee's personal learning 
experience transforms his or her behavior and influences his or 
her actions. 

 

Problem-based learning - 
It is a didactic technique that is characterized by promoting self-
directed learning and critical thinking aimed at solving problems 
... is a didactic technique that allows students to constantly 
participate in the acquisition of their knowledge. 
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THE MENTOR'S WAY 
OF ACTING 
PROFESSIONALLY. 
 
 
 
 
 
“To ascend to our humanity is to accept once and for all, that it is 
of our human essence to share with all life, our life. It is the path 
of service. And to serve is the meaning of living". 
                                                             Jorge Iván Carvajal Posada.   
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« The real mystery is not what is invisible, but what is seen". Oscar 
Wilde 

 

Every discipline is distinguished by its method. The methodology 
of a discipline explains or describes how it achieves what it is 
intended to achieve''. 

 

The different approaches to helping processes are differentiated 
by their epistemology, teleology, operational methodology and 
guiding paradigm. Professionals from the disciplines oriented to 
the processes of accompaniment and assistance to people and 
organizations work either from the paradigm of engendering or 
from that of transference.  

 

For example, from the paradigm of engendering a self-managed 
result is sought, which emerges from knowledge and personal 
experience; while from the paradigm of transference a 
subordinate result is favored, which requires prior knowledge and 
experience of the one who supports the process and 
assimilation-processing of the one who is helped. 

 

Questions for reflection: 
 
Two sister disciplines are Mentoring and Coaching, many people 
tend to confuse them or conceive them as synonyms, although 
each has its own identity and therefore demand to be 
differentiated.  
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Let's reflect a little about them and their differentials, when 
defining each one as a profession. 
 

1. Coaches and Mentors differ in their epistemological 
approach: which approach does each one focus on?   

• explicit-technical-impersonal knowledge ... 

• implicit-tacit-personal knowledge ... 
 

2. Coaches and Mentors differ in their approach to     
establishing the purpose (teleology) of their interactions: 
what is the teleological focus of each? 

• transferring knowledge from the helper to the 
helped ... 

• to engender knowledge in, from and for the helper 
in himself/herself... 

 

3. Coaches and Mentors differ in their operational 
methodology.  

• Which of them has the operative methodology of 
approaching with transference (directive) 

• and of which one the approach without 
transference (non-directive)? 

 

4. Which is the paradigm that governs the performance of 
the coaches and which is the one of the Mentors?  
 

5. and the one that has to do with the coherence, efficiency 
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and ethics of each of the two professional disciplines? 
 

WHO IS A MENTOR? 
 
‘’ I like to treasure all my feelings; I like to cherish all my ideas, 
the crazy ones and the sensible ones; I like to know all my 
tendencies, the tender ones and the aggressive ones? Not that 
I'm going to put them all into practice, but the more aware I am 
of them, the better I'll be able to function.'' Carl Rogers 

 
 
A Mentor in essence is a human being who, given his own 
experience and life trajectory and from his capacity to respond 
more to the ''how'' than to the ''why'', decides to become a 
guide and a companion, who in a directive way, with 
transference of his technical expert knowledge, intervenes as 
an awakener of his Mentee's consciousness, in function of 
potentiating the capacities, skills and abilities of his Mentee, 
while mobilizing his freedom to disrupt the established system 
of limits so that he can live from the abundance that is born 
from the exploration of the world of possibility. 
 

*‘’ To say consciousness is equivalent to saying to be awake, which 
is nothing more than a relaxed grasp of the inner reality and the 
environment.    Learning to look, see, understand and feel.  
Consciousness is a point of view. It is fundamental the "from 
where" of this point of view, because the reality embraced and 
understood will depend on it. Sometimes it is not easy to get in 
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touch with oneself and to realize what one really experiences''. 
 

Moral authority, the starting point. 
 

No one becomes conscious without relationships. Sigmund 
Freud 
 
Moral authority refers to the status gained by a human being who 
does not express contradiction between what he says and what he 
does.  
 
Moral authority is gained as a consequence of results, coherently 
demonstrable from responsible acting, in conscience, coherence 
and legitimacy. "Those who seek moral authority simply refuse to 
act in ways that are not considered legitimate and morally 
defensible." 
 
 
The Mentor derives his moral authority from the very fact that he 
speaks from the causal learnings he has obtained throughout his 
life trajectory, that is, from what he has gone through and the 
results obtained. That is to say, from the knowledge acquired from 
his own experience, from causalities and intentionalities at the 
time of producing results and from there he accompanies and 
guides by building maps with his Mentee, to make it easier for the 
latter to travel through the ecosystemic territories to be traversed 
and thus, accelerate his learning curve. 
 
The Mentor knows that every time he embarked on new paths he 
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encountered a series of possibilities, which led him to biphasic 
starts, in which he found that there was a perfect symmetry 
between the internal and the external when it came to producing 
results. Hence, he often found that his ways of acting were 
dysfunctional, rigid and redundant in relation to reality. 
 
Dysfunctional behavior is a reaction that a person believes to be 
appropriate for a given situation; thus, the Mentor was able to see 
that "the problem exists precisely because of what has been done 
to try to solve it". 
 
When the Mentor realized that the attempted solution was 
dysfunctional, and replaced it with a solution that was functional, 
he understood the key to studying the "traps" - mental, emotional, 
relational - that human beings fall into. At the same time, he 
created space within himself to determine the strategic stimuli for 
change, "knowing the problems through their solution".  
 
From this position is born his moral authority to act with the 
Mentee. 
 

The characteristics of a Mentor: 
 

A Mentor is a human being who, from the worldview born in the 
participatory paradigm, believes in the processes of creation of 
reality, rather than in fixed and objective realities. 
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1) Therefore, the Mentor, from his experience, extracts 
lessons learned from what he has experienced and turns 
them into maps of territories to be walked and discovered 
by others, from the unlimited possibilities that arise from a 
conversational dance with those with whom he generously 
shares them, if they are willing to go through those 
scenarios. The Mentor seeks for the mentee to be fully 
present in the exploration of meaning and purpose, 
generating their participatory role in the creation of their 
own future, as a flow of possibilities. 

2) The Mentor is a beacon and a guide who, with a beginner's 
mind, knows that reality constantly recreates itself, in a 
dance of inexorable movement, and therefore cares for 
and supports a Mentee in the process of developing his 
learning potential and deploying his skills and abilities, 
according to his specific interests, through a collaborative 
relationship, which helps him to make better informed 
decisions and to act proactively and productively, to 
achieve immediate and future goals. 

3) We call Mentor to the person who, based on his own 
experience, knows that change is acted and that the 
present reverses the past, at the same time that the present 
paves the way for the future, and therefore decides to help, 
guide and illuminate the path of others, from the 
professional, formative and personal to feed the 
knowledge and promote action by understanding.  

4) A Mentor is a human being who knows and understands 
the structure of the strategic dialogue including 
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alternatives and, from this understanding, guides his 
mentee to a new way of "feeling" about the problematic 
situation and to change his "reactions" discovering, from 
new "perceptions", his resources to act with the certainty 
that after each change or result obtained, it is necessary to 
proceed to a redefinition of the change itself and of the 
evolving situation. 

 

What does a Mentor do? 
 
Starting from the postulate, "you know yourself by changing", we 
can establish some of the behavioral actions of a Mentor. 

 
1) A Mentor sees things in, and through, the totality, 

therefore knows that any generalization is nothing more 
than a categorical trap, and therefore conceives life as 
something that is constantly unfolding, that is, as a never-
ending process of transformation. 
 

2) 2A Mentor assumes the perspective of incessant 
becoming, from the revelations and understandings that 
emerge from his own life and from his psychological, 
emotional and spiritual growth, enabling experiences, 
applicable in a concrete way, as learning opportunities, to 
the context of the Mentee and not as theoretical models 
or examples of possible conceptual ideals. 
 

3) A Mentor weighs possibilities and explores with the 
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mentee paths that make it possible to move forward, 
from amazement, fascination, surprise and emotion, 
towards the unfolding of the mentee's own being-
feeling-doing-being. 
 

4) A Mentor offers accompaniment to the mentee, 
mobilizing his awareness around the power of new 
possibilities, from the development of his functional, 
transversal or integration skills, and of a strategic vision 
and implementation, which accelerate his learning curve 
and his preparation to act successfully in the contexts he 
faces. 
 

5) A Mentor empowers the Mentee with resources that 
equip him/her to take charge of his/her life, make his/her 
own decisions and make creative changes for a more 
meaningful, relevant and participatory life, fully 
immersing him/her in the experience of being in constant 
transformation. 
 

6) A Mentor provides his mentees with diverse ways of 
knowing, such as cognitive, experiential, intuitive, spiritual 
and transpersonal, to generate shared meanings and 
from a common ground of understanding provide 
resources and keys for successful life and business 
management, in the global and specific contexts in which 
they act. 
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7) A Mentor mobilizes with the Mentee opportunities, 
challenges, doors of projection and life, by integrating 
thinking and feeling, to operate on the basis of a higher 
level of consciousness, which honors wisdom, by being 
much more expansive, effective and coherent, with a 
reality in permanent change. 

 
8) Mentors, assuming a strategic perspective, and using a 

non-ordinary problem-solving logic for the situation to 
be addressed and for the goal to be achieved, challenge 
the mentees to be aware of how they have been 
influenced to believe and feel the way they do, opening 
for them the possibility of an inner transformation that 
extends their perspectives. In addition, they challenge 
them to develop new maturity, modeling life habits and 
transformational leadership skills that welcome a 
developing sense of self. 

 
What does it take to be a Mentor? 
 
Starting from the postulate: "Dialogue, a discovery arrived at in 
pairs", we can deduce the conditions required to be a Mentor 
and we can synthesize them as follows: 
 
1) To be a Mentor requires being and being in the world as a 

being in constant transformation, who knows that he has 
traveled through paths that brought him a worldview born 
from the flow of life, which unfolded to him a certain level of 
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relevant knowledge and meaningful experience, which can 
be put at the service of others and be willing to do so. 

2) To be a Mentor it is imperative to connect with human nature 
and be attuned to the becoming of the Mentor and their 
environments, in a state of dynamic intertwining. 

3) To be a Mentor it is necessary, with the proactive 
participation of the Mentee, to overcome the determinism 
that strips creativity, the capacity for awe and wonder to 
translate the knowledge and experience acquired from the 
embrace of uncertainty, as the generating source of all 
possibilities.  

4) To be a Mentor it is indispensable to prepare oneself 
consciously to exercise the professional activity of Mentoring, 
incorporating the methodology and tools that are associated 
with a meaningful-developing-transformational learning 
strategy, based on problems and objectives, source and 
raison d'être of Mentoring and of the way Mentors act, as a 
support strategy of this professional exercise. 

5) To be a Mentor, it is important to master the strategic 
paraphrases that arise from where (image), to where 
(systems), and where (energy), the results (achievements) are 
reached by the Mentee. 

6) The Mentor may work in the same organization, have 
experience in the organizational context of the Mentee or in 
the same professional field. 
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The Mentor's way of acting professionally. 
 

Definition:  
 
The way in which a professional solves the problems of the object 
of his work, in the object of his profession, is called the 
professional performance mode and this is expressed as "the 
more general methods that characterize how the professional 
acts, regardless of what he works with and where he works". 
 
Thus, the professional mode of action through which the Mentor 
acts is called Mentoring, and refers to "the relational and 
interactive process of one-to-one, or between a Mentor and a 
team, through which the process of accompaniment and active 
learning is developed, based on the premise that the participants 
- Mentor and mentee(s) - will have reasonably frequent contact 
and will take enough time for the Mentoring interaction. 
The Mentor's professional mode of action is associated with the 
management, translated into experience, of an expert person 
who accompanies another, who, moved by his or her desire for 
pragmatic learning, turns to him or her. The Mentor then, 
stimulates and channels it through actions of orientation and 
practical guidance, showing possible routes, as a connoisseur of 
the path to follow would do.   
This way of professional performance of the Mentor is expressed 
through the set of processes, methods and tools of meaningful 
learning, which make possible the action of Mentor and mentee, 
with relevance and relevance, which replaces the beliefs that limit 
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and dehumanize us, to gain a full life and self-empowerment that 
invites, in a creative dance, to immerse ourselves in processes of 
growth and transformation of skills and abilities, personal and 
organizational. 

 

  

Basic conditions of a Mentor's professional 
mode of action. 
 
« Many words are never an indication of much wisdom". Thales 
of Miletus. 
 
The basic conditions of a Mentor's professional mode of action 
are associated to the necessary capacity skills to integrate 
knowledge, abilities, values, attitudes, aptitudes and interests, 
through the systemic articulation of all of them in a knowing how 
to be, knowing how to do and knowing how to have, which are 
born from their experience and are integrated in a reflexive, 
dialogical, discursive and purposeful way, in the practice that as 
a subject a specific context demands. 
 

The behaviors associated with the Mentor's 
professional mode of action: 
 
From this frame of reference, the behaviors associated with the 
Mentor's professional mode of action are essentially the 
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following: 
1)  Beginner's mind (believe to create.). 
2) Awakener of conscience (from where, to where, where 

to where). 
3) Mobilizer that guides from learning to wisdom. (from 

inner to outer) 
4) Self-awareness  
5) Conscious communication (change, transformation, 

evolution) 
6) Intrapersonal intelligence (self-knowledge, self-

valuation, self-management) and interpersonal 
intelligence (knowledge of the other, valuation of the 
other, management with the other). 

7) Expert knowledge in the Mentoring subject area. 
8) Reflective, dialogical, discursive and propositive 

capacity, in the area of active learning, by modeling, of 
the Mentee. 

9) Presence that observes and accompanies (level of 
attention and alertness towards the objectives that 
move the action to produce results, focus on relevant 
information, mental acuity). 
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Beginner's Mind (Believe to Create) 
A premise: the main obstacles to achieving goals or projects, to 
making dreams and deep longings come not from the outside, 
but from the person's own inner world. They are his perceptions, 
beliefs and mental attitudes, especially those that revolve around 
himself, who he is, what he is gifted for and what things he can 
or cannot do. 
 

Awakening Consciousness (from where, to 
where, by where) 
No one can serve as a guide to another on a path that he/she 
has not previously traveled. To be present, in order to be able to 
do, is the first condition for becoming a Mentor.    It is not easy, 
sometimes, to get in touch with oneself and realize what one has 
actually become. Awareness is a Mentor's baseline. The "from 
where" is fundamental, because that is where the reality 
embraced and understood starts from. 
 

Mobilizer Who Guides from Learning to Wisdom 
(from the inner to the outer) 
 
A Mentor is in essence an elevator of consciousness and active 
presence of the Mentee. 
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To say awareness, for a Mentor, is to say being awake, which is 
nothing more than a relaxed grasp of one's own inner reality and 
that of the environment.  
 
Therefore, to become a Mentor requires learning to look, see, 
understand and feel reality, in order to act from it, with self-
awareness, conscious communication, interpersonal and 
intrapersonal intelligence, expert knowledge, and presence that 
observes and accompanies, bringing into play all the reflective, 
dialogical, discursive and propositional capacity. 
 

Self-awareness 
 
As Stephen R. Covey masterfully expressed at the time, self-
awareness allows us to distance ourselves and examine even the 
way in which we "see" ourselves: seeing the paradigm of 
ourselves is fundamental for effectiveness, since it affects not 
only attitudes and behaviors, but also affects the way in which 
we see other people. Thus, self-awareness becomes the map of 
the basic nature of humanity. 
As long as you are not aware of how you see yourself and how 
you see others, you are not able to understand how others see 
and feel about themselves and their world. Without awareness, 
he projects his own intentions onto his behavior, and at the same 
time considers himself objective. This significantly limits his 
personal potential and also his ability to relate. 
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Conscious Communication (change, 
transformation, evolution) 
 
Thanks to the unique human capacity for self-awareness, they 
can examine their paradigms to determine if they are based on 
reality or based on conditioning, beliefs and conditions. 
A human being becomes a Mentor through awareness, from a 
form of lucid attention, from a look in freedom, which makes life 
simpler for the Mentee, therefore, is someone who as a compass 
guides the way for others, because he has previously traveled it 
by himself, responding more to the how than the why of each 
situation. 
 
 

Interpersonal and Intrapersonal Intelligence 
 
The Mentor is not so much concerned with developing discursive 
processes in search of the causes, but guides the Mentee 
towards an observation of what is happening in him/her now, in 
each of the domains of his/her life and in a specific situation: here 
and now, in this concrete moment, in this situation, in the breath 
of the present moment. 
 

Expert Knowledge in the Mentoring Subject Area 
 
To become a Mentor requires being a figure who serves as a 
guide.  Someone who walks alongside the Mentee and helps 
him/her decide which path to take. That is to say that he/she is a 
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companion, with a vocation of service and oriented to the other, 
like a lighthouse. 
 

Reflective, Dialogic, Discursive and Propositional 
Capacity 
  

To become a Mentor, you must be a human being who, based on the 
belief that the person creates his reality, seeks coherence in himself, 
in existing, thinking and acting, taking care of his emotions, mind and 
relationships, to then be a conscious communicator, who provides 
solutions, without evading the present and living reality as a unique 
and unrepeatable moment, which requires presence and awareness 
in what happens at this precise time and place. 
 

Presence that Observes and Accompanies. 
  

To be a Mentor requires the increase of oriented attention, that which 
helps the Mentee to see clearly, as in a pond of muddy water, by 
letting his or her worries rest and the impurities settle to the bottom: 
thus the water becomes transparent and the Mentee can see the 
bottom. Then take action, from their freedom to live, to question, to 
change, to generate crisis, to disturb the comfortable and numbing 
order that arises from the previously established. 
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Skills of the Mentor 
 
A Mentor unites his professional mode of action with the 
vocation of being a developmental channel for the success of 
others. That is to say, he goes from his acquired identity 
(profession - occupation - trade) to his dream identity (to be a 
source of inspiration and support for the development of others).  
 
Therefore, he connects with high emotional vibration of empathy 
and respect with his Mentee, and displays inner qualities of 
authenticity, trust and transparency that inspire, while practicing 
his conversational power to nurture and expedite results, as he 
shares empirical and intuitive insights. 
 
And since a Mentor knows, lives and develops his professional 
actions from the axioms to be developed in the Mentoring 
process and recognizes the importance of continuing in his 
personal evolutionary process, he needs skills on two levels: 

• Skills to capitalize their vital learning. 
• Skills to transfer, in a practical way, what they have 

learned. 
 
With the former, you will be sure to learn from your experiences 
and with the latter, you will find the best way to share your 
experiences. 
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 Emotional, Mental and Spiritual Balance of the 
Mentor 
 
Before initiating a mentoring process, the Mentor must know 
that an essential step as a preparation for it, is to first achieve his 
emotional, mental and spiritual balance in relation to what he has 
experienced, in order to be able to share his learning, moving 
away from vainglory, pain or any emotion that may disturb the 
process of the Mentee.  
To do so, he/she must act with: 

• human sensitivity, 
• honest and integral self-observation of the lived process, 
• new options for action, born from self-observation, 

• experimentation of these actions in new contexts. 
 

a) Human Sensitivity 
 
By becoming sensitive it is possible to extract from "active 
emotional experience", the learning from each experience and to 
be surprised by the evidence of a problem solver, available to 
share with others. 
 

b) Self Observation 

For a real change in feeling and acting, it is indispensable that 
the Mentor lives an experience that makes him/her discover 
something that transforms his/her way of seeing things. The 
recognition of having adopted a different point of view 
completely transforms the reality that is under his or her own 
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observation.  

Hence the importance of the Mentor being willing to self-
observation, because this is how the paths and the learning 
incorporated in them are identified in an honest and clear way, 
which will be transformed, from the functional or not, into 
experiences from which useful knowledge will emerge to be 
transferred to the Mentee, who will appropriate them and put 
them to good use. 
 

c) New Options for Action 

The concrete experiences of change are not, in most cases, the 
result of conscious reasoning and responsible actions, but of 
events unforeseen by the person who lives them, which create 
an effect of discovery.  

Therefore, the Mentor recognizes that real change occurs 
through facts and experiences in the present, and not through 
reminiscences and analysis of the past. 

And assuming that change is a constant phenomenon in 
existence, which cannot be avoided, he/she accepts that ad hoc 
strategies built to produce specific changes work much better 
than approaches using generalized and non-specific practices. 

d) Experimentation of these Actions in New Contexts 

The great challenge for a Mentor is to break away from old 
contexts and recognize that human beings tend to apply 
redundant perception and reaction patterns to their lives, as 
evidenced by empirical-experimental intervention research, to 
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human situations in need of relational, organizational or strategic 
change.  

Successful solutions show that these are real action scripts 
activated by redundant modes of perception of reality, which 
have been called "perceptual-reactive systems". They function 
like the autopoietic biological systems discovered by Humberto 
Maturana, i.e., those dynamics that in a living system feed 
themselves, by virtue of their functioning.  

In other words, these are ways of perceiving reality, both external 
and internal, through the filter of a rigid and self-enclosed 
scheme, which activates redundant psychobiological responses, 
neither mediated by consciousness nor activated by will, but 
determined automatically. 

The Mentor is then mobilized towards experimentation in new 
contexts and for this purpose develops a new way of acting, the 
sequence of which is: 

• Presence and awareness about perceptions, which 
destabilize the homeostasis of self and of the Mentee. 

• Sensitivity to identify non-conscious reactions, which 
activate new responses in oneself and in the Mentee.  

• Discovery of alternative modes of action and cognitive 
elaboration of new ways of doing to achieve goals. 

• Being aware of the process of personal change. 

• Acquisition and development of a conscious ability to 
plan and apply learned discoveries to the new situations 
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of the mentee. 

 
Mentor Skills for Practical Transfer to the Mentee 
 
The starting point of the Mentor's skills, when interacting with 
the Mentee, starts from: 

• Not giving categorical answers to any aspect, preferring 
to encourage sensitivity, observation and 
experimentation with what has been learned. 

• Understand that every process must always have a two-
phase start, that is, a symmetry between the internal and 
the external, between the inside and the outside, looking 
for the inner journey to order the framework that shapes, 
directs the energy and focuses the systems to reach the 
production of results. 

 
Therefore, when a Mentor is predisposed to interact with a 
Mentee, the skills to be mastered are contained in the following 
five essentials: 
• Achieve mature relationship and in spaces of 

confidentiality. 
• Build scenarios that lead to the alteration of the Mentee's 

homeostatic equilibrium. 
• To offer meaningful learning - developmental - 

transforming, based on problems and objectives,  
• Have observable and measurable results. 
• Adhere to the RGM Code of Ethics. 
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Mature Relationships and Confidentiality Spaces. 
 
Human relationships are the result of two or more people 
meeting and their quality depends on the respect with which 
opinions, stories, anecdotes and experiences are exchanged. 
For this reason, the Mentee will trust the Mentor to support 
him/her and transfer everything he/she knows, without resorting 
to superiority behaviors. In addition, creating a relationship of 
total trust between the Mentor and the mentee will enable the 
levels of satisfaction and commitment that will fuel the learning 
process. 
Empathy is another ingredient to safeguard the Mentor-Mentee 
relationship, and from there, enter into the necessary state of 
intimacy, in which center-to-center communication will emerge. 
So, to nurture the relationship, the Mentor frequently asks how 
is the mentee feeling at this part of the process?  He or she will 
then strive to develop his or her ability to understand his or her 
feelings. 
For all of the above, the Mentor will foster the perfect 
relationship and create the ideal environment so that beyond 
words, phrases and advice, a space of confidentiality, 
understanding and protection is built, in which the Mentor 
remains present and always guarding that his or her focus is on 
the needs of the Mentee. 
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Observable and Measurable Outcomes 
  
The value of the Mentoring action is measured by the observable 
and measurable results around what the Mentee should ideally 
achieve as a consequence of the process.  
 
Hence, it is a matter of specifying what will be measured and how 
it will be measured, to reflect the true knowledge of what 
happens with the results of a Mentoring process. To this end, the 
variables, dimensions and indicators of the process, from its 
relevance and pertinence, internal effectiveness, impact, 
attributes and skills, should be established prior to the initiation 
of the process. Then to be able to contrast them with the 
expected displacements of the Mentee, as tangible results, at the 
end of the Mentoring process. 

 
Adhere to the Code of Ethics 
 
And the fundamental skill of the Mentor is to adhere to the RGM 
code of ethics. 
  
 The term professional deontology refers to the set of ethical 
principles and rules that regulate and guide a professional 
activity. These rules determine the minimum duties required of 
professionals in the performance of their activity. 
 
The term deontology comes from the Greek: deon (Ντέον, what 
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is convenient, what is due) and logía (οίκημα, knowledge, study); 
which means, in general terms, the study or science of what is 
due. The object of study of deontology is the fundamentals of 
duty and moral norms. 
 
Ethics is a generator of positive, practical and vital actions for 
human behavior and since Mentoring is based on the 
relationship between people, it is based on a path of good 
conduct. 
 
Ethics is also intimately related to the ability to manage emotions 
and thoughts that prompt decisions to take action. 

 
In summary 

  
To become a Mentor requires personal maturity and integration born 
from a deep connection of the Mentor with the essence of the 
Mentee.  
When there is no deep connection with that essence, the process is 
lived from the lack of what is missing, instead of living from the 
abundance of what we have already built, as a basis for what remains 
to be built. 
The Mentor is a person who is willing to interact in diverse scenarios, 
establishing a relationship of mutual learning with the mentee, which 
is enriched from life experiences, opportunities to meet and reflective 
dialogue, which occurs in the interaction of Mentoring. 
The Mentor helps the mentee to learn by himself/herself, by going 
through in a practical way everything that contains the 
metacognitions, as ''knowledges'', that develop their own processes 
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and products, making knowledge a practical and integrating 
reference. Hence the importance of the person who assumes the role 
of Mentor to be aware of the transcendence that this implies. 
 
The Mentor takes care of establishing the previous knowledge of the 
mentee, and from there designs the propositional structure of the 
contents to be developed significantly with the Mentee, elaborating a 
map of sequences, in which the qualities of the content are 
highlighted as a priority, which will mobilize the significance and 
evolution, in the skills and abilities of the Mentee. 
 
Thus, the professional mode of action of the Mentor is expressed as a 
process through which an experienced person helps another person 
to achieve their goals and cultivate their skills, through a series of 
strategic dialogues of a personal, confidential, time-limited type, and 
supported by multiple learning activities, which constitute tools that 
facilitate the approach to experiential learning, and allow to generate 
links that serve as a reference for the growth of the mentees. 
 
As Mentoring seeks to transform thoughts, emotions and actions, it 
needs a model of principles, values and virtues that point the right 
path within which the Mentor accompanies, guides and instructs the 
mentee. 
 
When a Mentor adheres to the RGM Code of Ethics, he/she makes it 
the compass that will guide his/her actions and demonstrate his/her 
vocation of service. 
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THE MENTEE 

 
 
 
 
 
 
“Not all dreams are equally easy to achieve, and some may require 
much more time, effort, enthusiasm, people, knowledge or 
resources than you anticipate.” 
                                                                                   Matti Hemmi.   
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Who is a Mentee? 
 
«If you want to see, learn to act". Heinz Von Foerster 

 
All human beings are beings in limit and possibility. From where 
we focus our gaze will depend on what we achieve in each and 
every one of our vital dimensions. 
 
From the moment we are born until we die we dance as Mentees 
of other beings who guide and accompany us in the transit 
through our destiny, that which we came to learn in the world of 
matter, while we transit through that wonderful pedagogical 
design of life, whose only purpose is to allow us to verify and 
discover the information that governs the Universe and its perfect 
order. 
 

Questions for reflection: 
 

1. The human experience is made up of 
five essential elements: purpose, 
destiny, mission, function and intention. 
How would you define each of these 
elements? 

2. Who is a Mentee, and why do you think 
a Mentee turns to Mentoring rather 
than seeking another type of support 
discipline and/or accompaniment?....  

3. How does a Mentee benefit from using 
the discipline of Mentoring, rather than 
all those that are complementary or 
supplementary to it?  
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4. What is expected of a Mentee? 
 
 
 
A Mentee is a being in the process of change and transformation 
who, assuming a participatory role in the task of reshaping 
himself, in the different domains of his life, focuses his efforts on 
growing and expanding beyond the zone that is familiar to him 
and reaching out to all those new possibilities that lie outside of 
it. 
 
  A Mentee is a being who opens his mind and heart, welcoming 
his evolution and transformation, based on the maps and routes 
he builds with the Mentor, proactively immersing himself in new 
possibilities, which expedite the implementation of what he 
envisions and the impact on the results he produces. 
 

 

 What is expected of a Mentee? 
 

‘’ The personality, deprived of a foothold in the depths of being 
and life, instead of acting, reacts like a machine. What was 
destined to awaken self-awareness and the capacity to exercise 
one's own creative and transforming power, ends up enhancing 
aspects that are uninteresting and even deplorable, such as 
vanity or ambition in its most negative manifestation''. Pedro 
Víctor Rodríguez Martínez 
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Based on his participatory role, a Mentee is expected to be 
proactively willing to break with the static image of the world and 
of himself and, from the perspective of the participatory 
paradigm and in constant flow, to understand that reality is 
always unfolding and that he is part of that flow, in which there 
is a multitude of possibilities, which he is willing to explore with 
his Mentor, to recreate himself, in a dance of observation - action 
- evaluation - result, to achieve the future he longs for. 

 
How does the Mentee benefit during the 
Mentoring process? 
 

 
• Optimizes their learning curve. 
• Minimizes their resistance to change. 
• Evidences the progressive implementation of their new 

skills and abilities. 
• They obtain measurable and lasting changes. 

 

The life experience and its five component 
elements 

 
Five elements are present in the life experience of any 

human being: purpose, destiny, mission, function and intention. 
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1. The purpose 

 
There is a purpose of love that brought us to the world of 

matter; it is the perfect objective to learn two things: 
 

 
a) To be happy by oneself, that is, not to depend on anything 

or anyone to enjoy inner peace and happiness. 
b) b) To love one's neighbor as oneself, that is, to respect the 

rights of all beings in the Universe.Y esto,  
And how can this be learned? 

Here we can see the perfection of the pedagogical design 
of the Absolute. To carry out the exercise of learning to be happy 
for oneself, it is necessary to live in a place, with certain people 
and in circumstances in which everything that happens around 
us is more or less aggressive. In this way we will realize that our 
problem is not due to what happens around us, but to the way 
we relate to each other and to the rejection and resistance we 
put in place. 

As for the second part, to love one's neighbor as oneself, 
means to respect him as he is, not to try to change him, not to 
resist others. It is necessary to live in a place where the people 
around us think differently, have different customs, believe 
different things. In this way we will learn to love them as they are, 
without judging or condemning them. This is how the purpose 
of love is fulfilled; it is the real reason why human beings are on 
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planet Earth. 

More than 2,000 years ago, Master Jesus taught us this 
when he said: 

"Love your enemies"; who are not our enemies, but are 
people who think differently. 

To be happy means to experience zero suffering in the face 
of what happens; and to love means to offer zero resistance to 
others. Wisdom equals love, not feeling. The one who has love 
cares a lot about others, but does not suffer; on the other hand, 
the person who does not possess wisdom, but does possess 
goodness cares a lot about others, but suffers greatly. He who 
does not care, the indolent, the indifferent, possesses neither 
wisdom nor goodness. 
 
2. Destiny 

It is what we come to learn from the world of matter - 
learning to handle the seven tools of love to have invulnerable 
peace; it is a great opportunity to learn what we lack. 

We all bring to the world an inevitable destiny, extremely 
valuable. Culture teaches us to try to evade destiny instead of 
showing us how to take advantage of it. The key to harnessing 
destiny is: "You have the capacity to enjoy whatever you do, 
because that capacity is in you." However, if someone says to 
your child, "You have to always do what you enjoy," it will create 
a huge blockage. 

Destiny is a pedagogical design whose purpose is to allow 
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human beings to verify and discover information that governs 
the Universe and its perfect order. Therefore, it is the best 
opportunity to transcend the totality of human limitations. 
Instead of complaining about the difficulties that life presents, 
we should take advantage of them as a great opportunity to 
transcend them; then they will disappear forever. If we do not 
learn from the difficulties, far from disappearing, they will 
complicate, remain and become permanent. 
 

3. The mission 
It consists of what we can teach in the world of matter. The 

mission must be enjoyed intensely, whether it is part of the 
function itself or not. 

The mission allows to recover a great amount of vital 
energy invested in the exercise of learning to be happy. Mission 
is what one has already understood, what one already knows; 
therefore, one can use it to serve others and in the meantime 
enjoy it intensely. 

Both mission and destiny are represented in the 
personality: the latter through the belief system, and the former 
through understanding. As we transmute our ignorance into 
understanding and wisdom, we will increasingly possess more 
mission and thus more satisfaction. 
 
4. Function 

It is what everyone does to earn a livelihood; it consists of 
putting all the enthusiasm, joy and love possible into what one 
does, even if it is not part of the mission. 
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We know that all living beings have a function within the 
order of the Universe. Wisdom is needed to assume it with joy, 
with enthusiasm, with total capacity for action and service. The 
function does not consist in "earning one's living"; life is not 
"earned" because it is a divine gift. What one earns is the 
sustenance of this biological entity, of this body. 

Thus, the sustenance is guaranteed as a result of the 
function. Whoever is happy and enjoys what he does will always 
have an abundance of resources. 
 
5. Intention 

It is what we want for ourselves or for others. The intention 
must be oriented in such a way that it does not interfere with the 
destinies of others or try to evade one's own destiny. 

Intention is the most complex element for human beings 
today, because sentiment, the idea of goodness and other 
concepts erroneously transmitted to us by culture constantly 
lead us to try to interfere with the destinies of others. If we would 
accept that destiny is something extraordinary and not "bad", 
that it is the best opportunity we have to fulfill what we came 
into the world to do, we would stop trying to change the destiny 
of others. 

When a child wants to be emancipated and the parents 
oppose it, how do we act so as not to interfere? You always want 
things to work your way. In this case, the parents feel that it is 
not the right time because their child does not have a stable job, 
for example, and they do not want him to leave home. The 
"wants" are the cause of suffering. The "want" is also called 
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unconscious selfishness because we want others to be happy, 
doing what we want them to do. 

What would be wise and loving in this case? To say to the 
son: "For us, the most important thing is that you are happy and 
that you find your way, therefore, we respect your decision. Just 
know that if you want to come back, the door will always be 
open". 

In short, wisdom implies being clear about the purpose, 
seizing the destiny, enjoying the mission, assuming the role and 
managing the intention of not interfering in the destiny of 
others, which requires that all of this be practiced in thought, 
word and deed. 

 
Perhaps a Mentee is, from his or her life experience, 

looking for answers to these vital dimensions, and therefore, 
perhaps this exploration can be the starting point and the first 
raison d'être of a Mentor-Mentee interaction. 

 
In summary 

 All human beings exist from the purpose of love that 
brought us to the world of matter and we intend to learn to be 
happy by ourselves, that is to say, to not depend on anything or 
anyone to have inner peace and happiness. However, very 
quickly, we realize the need to live in a place, with people and 
in circumstances where everything that happens around us is 
more or less aggressive, which is necessary for everyone to 
realize that the problem is not what happens around us, but the 
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way we relate to it. And then we turn to Mentors who 
accompany and guide us to face the rejection and resistance 
that we exert from the limit, in order to open the possibility.   
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OPERATIONAL 
METHOD OF 
MENTORING. 
 
 
 
 
 
 
 
 
 
 
 
 
 
“You always have more resources than you realize. Never ask: 
Can I do it? Ask instead, How can I do it?" 
                                                                                      Dan Zadra  
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Embarking on the Mentoring Journey 
 
‘’ He who undertakes the Journey will soon learn that the most 
important Questions are not about the Path, or even about the 
Journey. What is most difficult for the Wayfarer to answer, what 
will bring about the greatest, most momentous, surprising and 
vibrant changes, and what will trigger the most powerful Magic... 
is what the Wayfarer learns to Ask himself about the Wayfarer''. 
José Luis Parise 

 
 
The Mentor relies on the nature, structure and dynamics proper to 
the technical components of empirical knowledge, to translate it 
into practical knowledge for the mentee, knowing that this 
knowledge, even if dispersed or converted into sets of individual 
specimens, localized in time, is part of the existing reality, are 
general, objective, articulable, storable, transferable or 
transferable from one human being to another, and are 
demonstrated from the ''know what'' and from the ''know how'', 
detaching from the other disciplines of accompaniment to the 
human being, in order not to lose its articulation, coherence, 
efficiency and validity. 
   
The above implies that the Mentor, when transferring his 
knowledge, as empirical facts, relies on meaningful-developing-
transforming learning, based on problems and objectives. 
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A Mentoring interaction is equal to a process of Meaningful - 
Developmental - Transformative Learning, based on Problems and 
Objectives. 
 
Constructive, meaningful and developmental learning models 
have proven to be structured methods of effectiveness, 
replicability and transmissibility.  
 
They are used for the description and interpretation of 
phenomena, the understanding of their functioning and the 
prescription of management, oriented to the practicability of 
concepts and the foreseeable evolution of action, in different 
contexts. 
 
They are typified as a type of learning in which a Mentee associates 
new information with the one he already possesses; readjusting 
and reconstructing both information in this process.  
 
That is to say, the structure of previous knowledge conditions new 
knowledge and experiences, and these in turn, modify and 
restructure those. 
 
This type of learning occurs when the new information is 
connected with a relevant concept already existing in the cognitive 
structure (this implies that new ideas, concepts and propositions 
can be meaningfully learned to the extent that the relevant ideas, 
concepts or propositions, already existing in the cognitive 
structure of the Mentee, are clear and available, in such a way that 
they function as an anchor point for the first ones).  
 
In turn, the new knowledge modifies the cognitive structure, 
enhancing the cognitive schemes that enable the acquisition of 
new knowledge. 
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The Mentoring Interaction: A Strategic 
Dialogue 
 
« Most problems derive not from the answers we give ourselves 
but from the questions we ask ourselves." Emmanuel Kant 
 
Knowing how to use the strategic dialogue is essential for the 
Mentoring interaction, because it is in this dialogue that the 
Mentor's professional mode of action is based. 
 
Let's remember that the strategic dialogue is based on the search 
for how a given reality works and what to do to manage it.   
 
Let us understand this with an example: 
I am an agricultural Mentor and I am having a strategic dialogue 
with my Mentee. 

• Mentor: As you know, in the country's agriculture, 
sowings and harvests are directly related both to the 
seasons of the year and to the vegetative periods of the 
crops. Are you clear on how these sowings and harvests 
are divided? 

• Mentee: I believe they are divided into perennial and 
annual or cyclical. 

• Mentor: That's correct. Another possible division would 
be between biennials, and temporaries, the former being 
those whose productive cycle extends to two years; that 
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is, their harvest takes two cycles. In the latter, crop 
production depends on the behavior of rainfall and the 
soil's capacity to capture water.  

• Mentee: Would oranges, avocados and cocoa fall into the 
perennial or cyclical category?  

• Mentor: Let's look at it this way: perennials define all 
long-cycle crops, that is, those in which the growing 
season extends beyond 12 months.  
Annuals are those in which the growing season is less 
than 12 months and require replanting to obtain a crop.  
So: What can you conclude? 

• Mentee: I would place these crops in the perennial range 
because usually, once the plantation is established, 
several harvests are obtained. They are concentrated in 
two productive periods, spring-summer and fall-winter. 

• Mentor: I like that reasoning, what is your current need 
with regard to the cultivation of this land? 

• Mentee: I would love to not have to be rotating crops and 
not be dependent on the rainy seasons, however, I would 
like to have the ability to plant and plan the garden, being 
able to change crops when I want to.  

• Mentor: By walking through your land, you have shown 
me that the conditions of this soil are highly permeable, 
with good aeration and without high moisture saturation 
in the first 40 centimeters of depth, therefore, this land is 
ideal for the cultivation of pineapple. Additionally, he 
notes that it has high organic matter content, is low in 
soluble salts and does not have excess sodium, making it 
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very suitable for growing papaya. What do you think 
about trying this pair of crops? 

• Mentee: I had thought about continuing to grow corn, 
wheat and beans, but the truth is that I'm a little tired of 
rotating crops frequently, so I like the idea of exploring 
papaya and pineapple.   I would add some strawberry, 
since I have a fraction of the land with a sandy-loam 
texture and well drained, in which I have already 
successfully experimented with this crop. Thus I extend 
the planting and cultivation to two-year periods. 
However, I am a bit concerned about the economic 
livelihood of the crop between planting and harvesting. 

• Mentor: I know some of the directors of the association 
of pineapple producers - Asopiña - and the lines of credit 
and advice they offer to start crops on land like this. 
Would you be interested in being put in contact with 
them? 

• Mentee: Excellent, when can we schedule a visit to 
Asopiña to explore possibilities? 

Doing so gently influences our Mentee, without trying to force 
his or her views. 
By answering strategic questions, i.e., interrogations aimed at 
providing alternatives in the direction of the objective, the 
Mentee spontaneously sets out on different terrains from those 
he knows. He discovers, in this way and apparently in a personal 
way, new possibilities of perception of the things he realizes. 
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‘'It is the questions that create the answers, rather than the 
hypotheses that induce the questions''.  From this perspective, it 
is very useful and necessary to deal with how to construct 
questions correctly. It is enough to think about what Einstein said: 
''It is our theories that determine our observations''. 
Let us introduce a new distinction, before continuing. If 
Mentoring is exercised through a strategic dialogue exercise, 
which involves conversing, the distinction of conversing becomes 
necessary. 
The word converse comes from the Latin conversatio and is 
broken down into the prefix con (to gather), the verb vertere (to 
turn, to argue, to change) and the suffix tio (action and effect of 
gathering to turn around with a meaning). Therefore, to converse 
is to dance (to listen-talk, to inquire-propose), entering the 
furrow that another traces and to continue with him, in the 
tracing and perfection of that furrow, always trying, from a 
common objective (ideation), to seek agreements (vitalization) to 
then coordinate actions (realization). 
Inquiring, exploring and listening with empathy is the way to 
support the Mentee to be sincere, respectful and interested in 
himself, in his process and in his learning, and this is made 
possible through the: 
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• Inquiring with allusion to alternatives. 

• Empathic listening. 

• Validating the difference. 

• Generating complementarity. 
 

Inquiry including alternatives 
  
Genius is nothing more than "the ability to perceive things from 
non-ordinary perspectives". William James 
 
This phase is fundamental in the strategic dialogue and is vital, 
given the interdependence of questions and answers with praxis, 
for the construction of bidirectional knowledge, the emergence 
of ideas and the birth of new possibilities. 
  Exploration through questions with allusions to alternatives 
allows the Mentee to come face to face with the fertile void that 
will serve to catapult the Mentor's subsequent input. 
Descartes teaches that everyone must make his own discoveries, 
"for no one can understand anything well and make it his own 
when he has learned it from another, as compared with when he 
has learned it for himself."  
The Mentor will activate the mentee's best significant learning 
resources, with questions that induce the assumption of new 
perspectives and are therefore accompanied by: 
 
 



GUÍA BÁSICA DEL MENTOR.  BASIC MENTORING PRACTITIONER. RGM Page 162 
 

• Curiosity. 

• Understanding. 

• Context. 

• Encouragement. 

• Challenge. 

 

In Mentoring, by not trying to force the Mentee's point of view, 
the art of asking questions opens the door to legitimate 
experiential learning, to discovering new and effective solutions 
that were invisible until the moment in which the question was 
asked.   

Crafting the right question at the right time is something that 
comes with practical wisdom, as long as the focus remains on 
intentionality and a genuine desire to be part of the 
conversation. 

Strategic questions with allusions to alternatives start with 
inquiries. First more general, and then, in a spiraling process, 
narrowing down on the basis of the answers, structuring around 
the particularities of the situations and highlighting potential 
critical points.  

The Mentee, induced by his or her own responses, will transform 
his or her way of managing and perceiving things. It is a matter 
of evoking the action potential of the situation, through the ad 
hoc constructed circumstance, to mobilize the resources of the 
Mentee.  

This means that either the Mentoring sequence or the questions 
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do not dictate a rigid and pre-established program, but are 
adapted, like a tailor-made suit, to the logic of the Mentee. 

 

According to this logic and the consequent assumptions, specific 
questions and answer alternatives are constructed, which should 
lead to a crisis in the person's perception of things, and then 
reorient it in more functional directions. 

 

 
People often react with total astonishment, discovering that 
everything they had thought and done up to that moment to 
combat the problematic situation is precisely what maintains it. 
This represents a real and true "corrective emotional experience", 
on the basis of which the person can only change his or her 
previous mental and behavioral scripts. 

 

Empathic listening 
 
The power of deep communication lies in active, empathetic 
listening. A Mentor understands this and uses it to bring 
effectiveness to the dialogue that opens the conversation. 
Listening includes understanding and interpreting each of the 
Mentee's needs and interests, making sense of his or her words, 
tone, silences, gestures and body postures. 
By listening, a Mentor expresses neutrality to the desire to guide, 
advise or interfere in the life of his or her Mentee and silently 
reinforces his or her intention to reach out. 
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The Mentor is aware that by listening he or she opens the door 
to respect, which is the guarantee that the message he or she will 
receive and deliver will not be distorted. 
 

Validating the difference 
 
The act of listening is based on mutual respect, between the 
Mentor and the mentee, recognizing that each is legitimately 
different from the other and thus accepting each other. 
The Mentor demonstrates respect for difference by not using 
fabricated testimonials, by choosing the precise moment to make 
his or her essential contribution and by doing so in a transparent 
manner, i.e., without embellishments that contaminate the main 
message. 
Respecting by validating difference includes, listening to what 
the Mentee said, how he or she said it and the actions implied 
when he or she said it. Without interruptions, without 
preemptions, keeping silent, giving full attention, being 
interested in what was heard in order to then be able to 
reconfirm, add, negotiate, obtain agreements; in other words, 
being in a position to contribute value, by exercising a: 
a. Listening without interrupting. 
b. Listening with 100% attention. 
c. Listening beyond words. 
d. Listening by encouraging the other person to go deeper. 
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Generate complementarity 
 
A Mentor is clear that in order to listen, he/she needs to inquire 
and allow the mentee to speak and express him/herself, about 
his/her particular way of understanding the facts, situations, 
results and times. This is how he or she ensures that his or her 
contributions are recognized as valuable and in line with the 
concerns that prompted the Mentoring encounter. 
The Mentee will consciously or unconsciously resist input when 
the Mentor neglects any of these steps: 
a. Obtain the Mentee's permission. 
b. Build a common goal with the Mentee. 
c. Accompany the Mentee in his or her actions. 
d. Appreciate the results or evolution of the Mentee. 

 

In summary: 
 
Peter Drucker used to say that ''culture always eats strategy in 
one bite'' when referring to the complexity of the transition 
between ideas and their execution. 
 
The Mentoring process is a kind of interactive ''dance'' between 
questions that create the answers and answers that build the next 
strategic questions, including alternatives. Up to the point where 
the interlocutor declares to have understood the need to modify 
his position in front of the problematic situation, thanks to what 
he has discovered through the strategic dialogue and from there, 
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he seeks the development of new skills and abilities to face and 
solve the situation proactively. 
 
However, it is necessary to say that the questions, with allusion of 
alternatives, to be real instruments and vehicles of discovery in 
Mentoring, have to focus beyond the aspects of perception and 
reaction of the person, that is to say, they must be projected in 
their skills and abilities, in relation to the generation of their 
problematic situation and the potential for solution.  
 
The Mentor must focus on the concrete interaction between the 
individuality and the mentee's problematic reality, on his 
attempts-results when managing it and on the visions that feed 
it, to make the step to doing, from focusing on what is essential 
and crucially important, to act on the predictive measures, to 
maintain the cadence of the action-result and to lead to the 
development of new skills and abilities that make it possible to 
move from causality to intentionality, to move from the principle 
of reality to the principle of possibility. 
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DEVELOPMENT OF A 
MENTORING PROCESS. 

 
 
 
 
 
 
 
 
 
 
“If you have built castles in the air, your work is not lost; now place 
the foundations under them." 
                                                                       Henry David Thoreau  
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‘’ You never find yourself until you face the truth'' Pearl Bailey. 

 

Questions for reflection: 
1) Who have been your Mentors throughout your life?.... 

2) What would you say were the reasons they acted towards 
you as they did? 

3) What needs did they fulfill, for themselves, by being your 
Mentors? 

4) What was the process through which they induced you 
to develop your talent-potential, and your new skills and 
abilities? 

5) Do you know of any scalable instrument to measure a 
Mentor's need for sociability, mastery and generosity? 

6) What is the linking relationship between who we are and 
what we do? 

7) What should be the logical sequence of a Mentoring 
process? 

 

‘’   Without interest there can be no mental development. Interest 
is the sine qua non for attention and apprehension. You can 
strive to awaken it..... But without interest there will be no 
progress.                

                                                                                  Whitehead. 
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Text and context for a Mentoring process. 
 
 "A good beginning is half the work.". Pitágoras 

 

 The Fundamental Interpersonal Relations Orientation® (Firo-
B®), designed by Will Schultz, allows us to understand the role 
of inclusion, control and affection in human interaction in the 
work context or in personal life.  

Instruments such as the above, or any other similar, allow us to 
affirm that the Mentor is above all a human being in search of 
interpersonal satisfaction of their needs for inclusion, control and 
affection and that in the Mentoring he/she finds a channel to give 
free rein to them, from an altruistic action that leads him/her to 
give, accept, give and extend his/her expertise. 

In turn, a Mentee, as a general rule, is looking for a solutionist of 
his problematic situations, and a Mentor, from his high self-
esteem, is the one who intends to get involved as a guide of that 
Mentee so that he is the one who develops the skills and abilities 
that make it possible for him to be the one who, exposing himself 
to the rigorous verification of his ability to perform the function, 
acts. 

The fact that resistance to change is an inevitable and constant 
phenomenon leads the Mentor to assume that, if a mentee wants 
to make the transition from one competency state to another, he 
or she must necessarily face his or her own natural resistance, no 
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matter how strongly he or she may desire the change.  

This means that the will and the demand to change must be 
confronted, that the resistance that the Mentee will present to 
anything that seeks to alter his or her state of equilibrium or 
homeostasis must be overcome.  

Thus, the Mentee's development is achieved strategically by 
having him, from ''planned chance events'' depart from his point 
of view and adopt alternative perspectives that can be evoked, 
during dialogues with his Mentor, or experienced through 
suggestive prescriptions to be heeded between one Mentoring 
session and another.  

"However long a journey may be it always begins with the first 
step." Lao Tse.  

Some key moments can be expressed as sequential factors, and 
when brought together they contribute to the success of a 
Mentoring process: 

a. System: when planning the Mentoring interaction it is 
important to know how to recognize the type of system 
on which the Mentee acts and what its adaptive needs 
are. 

b. Problematic situation: defining the target area of the 
Mentoring interactions as a problematic situation, 
agreeing on the objective, and evaluatively analyzing 
the state of the Mentee's situation, is fundamental for a 
good start of the process.  

c. Climate: in each of the interactions it is important to 
create a warm and pleasant climate, which is 
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transmitted through both verbal and non-verbal 
channels.  

d. Input: each interaction will begin with a search for 
relevant information about the Mentee's need for skills 
and abilities development and will define the time of 
dedication to their deployment through the application 
of time and effort. 

e. Development of interactions: relying on techniques 
capable of provoking active emotional experience, to 
overcome or break down resistance to change, the 
Mentor dances colloquially with the mentee to 
intervene the situation object of Mentoring, jointly 
creating alternative solutions to the problematic 
situation.  

Psychodynamic evidence, dialectical leaps or illustrative 
dialogues can be useful in this phase of the process. 
 The important thing is that from the beginning 
changes, even if small, in the perception and 
performance of the Mentee are observed. 

f. Opportunity for feedback: creation of opportunities and 
inputs that help to reformulate the Mentee's actions 
according to the results, knowing that the change 
obtained is only stabilized if a new homeostasis is 
produced in the Mentee. 

g. Feedback: pro-feedback as progress is made and results 
are evidenced in the process. Adjusting the 
performance progressively is a good way, taking into 
account the ambivalence and the fact that the 
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evolutionary changes of personal growth require 
constant flexibility and adaptation and, consequently, a 
certain instability of the system. 

h. Closing of the process: once the empirical-experimental 
work in the field is concluded, based on the principle 
that it is necessary to change a reality to know it, after 
the fulfillment of the agreements between Mentor and 
mentee, it is evidenced, by way of closing the process, 
the capacity of the mentee to face his diverse 
ecosystems, from the elaboration of new logical models 
of action, which make possible the resolution of the 
problematic situation, object of the Mentoring 
interaction. 

 
Fundamental requirements for the Mentor 
to adequately exercise Mentoring. 
 
‘’ The Universe assigns to each person a way to achieve his or her 
mission in life and gives him or her the genuine opportunity to 
reach out to others as an opportunity to make a connection, 
generate an impact or provide an accompaniment that allows 
nurturing and being a channel of achievement for other lives. 
 
If we simplify all the definitions provided so far, seeking to find 
the essential, we will find that there are two variables that support 
the professional practice of the Mentor. 
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• One is the "empirical knowledge" that gives the Mentor 
having traveled a path, with all the learning that this 
entails,  

• and the other is the predisposition to "share" this 
knowledge with those people who require or demand it, 
in order to go through the territories. 

From there we can conclude that a good Mentor takes care 
of vitalizing in himself those variables. This means: 

1) Systematize the learning that comes from the teachings that 
life gives us from the events we have lived, nurturing 
knowledge and understanding, until it becomes maps that, 
from a new referent of presence and awareness, serve to 
guide the action of the Mentee. 

2) It is not because we have lived more that we have more 
empirical knowledge. This depends on our ability to reflect on 
the events of our life and the lives of those around us, 
systematizing a practice that makes it possible to transform 
the action to intervene in reality and produce more effective 
results. 

Smart is the one who learns from his experiences, but wise is 
the one who learns from his experiences and from the 
experiences of others to generate a new reality. 

3)  If we feel, think and do that "sharing" means growth for the 
giver and the receiver, we will be more effective in 
communicating the essence and content of what we share, 
knowing that the map is not the territory and that reality is 
changing. We will also strive to improve the elements that 
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make our communication, our interaction, and our action of 
"sharing" possible, recognizing that the first and most 
essential thing is to connect with the "purpose" of serving as 
a beacon and guide. 

Two fundamental requirements then emerge for exercising 
Mentoring:  

• maximizing empirical knowledge and  

• maximizing the vocation to share. 

 
Maximize empirical knowledge: 

 
Empirical knowledge is that which is acquired through 
experience. This knowledge states that all the characteristics that 
structure thought are given by the elements that the passage of 
time and the situations experienced contribute. 
Empirical knowledge is acquired by direct contact with reality and 
by the perception of it. One knows that things are the way they 
are because they have been done, not because someone told 
him that this is the way they were done and that this is the way 
they should work. A baby knows that the light of a candle burns 
because he has put his finger in it, not because his parents have 
told him so (at that age it is not possible to transmit experiences 
from other people). 
Empirical knowledge is both particular and contingent: 

• Particular: when it cannot guarantee that what is known 
will always and in all cases be true, as happens in 
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knowledge. "In autumn, trees lose their leaves". 

• Contingent: the object to which we attribute a property 
or characteristic is thinkable not to have it. "Even, if up to 
now trees have always lost their leaves in autumn, it is 
thinkable that in a future time they will not lose them." 

 

 “... Now it becomes necessary to see the weft in becoming as a 
loom that weaves and unweaves. It is not only necessary to see 
the interweaving, but also the reconfiguring dynamics of the 
context, with its emergencies, events, happenings, etc., and its 
feedback on the observation, with the aim of facing both the 
difficulty of learning and understanding and the entropy of 
meaning, and thus favoring the understanding of the need for its 
permanent recreation" ... Edgar Morin 

 

A Mentor knows that in the organizational reality a world is 
imposed that goes beyond the simple interaction of independent 
variables (systems A, B, C), which are manipulated in a linear 
relationship from the individual competence of the people who 
are linked to the organization. It is also clear that much of the 
success is obtained by chance, after innumerable daily attempts. 

Given that empirical knowledge is ametodic and asystematic, the 
Mentor is concerned with maximizing it, since he recognizes that 
it allows the human being to conduct himself in daily life, at work, 
in dealing with friends and handling, in general, routine matters. 
For this reason, he is interested in the utility it can provide rather 
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than in deciphering reality. 

 

 

 

Maximizing the Vocation of Sharing 
 
‘’ Instructions and teachings do not transform us if they do not 
touch our experience or our soul. For this, the one who teaches 
must have a sustaining presence, which nourishes and nurtures, 
and leads the other to a wider horizon. With his presence, he 
broadens the gaze of the listener so that he realizes what lies 
beyond the limits that keep him where he is''. M. Subirana. 
 
There are wonderful beings with talent and charisma, that is 
indisputable, but many of them are trapped in that talent and 
charisma. We realize it because we perceive how they "listen" 
when they speak. Their presence can be impressive, but not 
transforming, because it is a somewhat empty presence: they are 
only present with a part of their being, the intellect. 
People admire them and they may learn intellectually, but they 
do not grow. Moreover, they often generate a dependence on 
them. It is true that, in the early stages of life, this is almost 
inevitable, but as adults it does not help us much. 

• When we speak from the head, we connect with the head 
of others.  

• When we speak from the heart, we connect with the 
hearts of those who listen to us.  
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• When we speak from presence, the words find the slit to 
penetrate deeper. 

A nurturing presence is different from a purely charismatic 
presence. They can occur together, but not necessarily. Charisma 
comes from talent and skills. Both impress, but do not necessarily 
nurture. They can even generate jealousy or envy. 

For our presence to nourish the other and, more than impressing, 
to inspire and transform, we must exercise our charisma and skills 
with detachment and with that devalued inner quality that is 
humility. 

 

Connection and Intertwining: Process 
Sequence 
 
The Mentoring process is supported by the emerging worldview 
that recovers the sense of connection and intertwining of the 
Mentee with the production of its results. To this end, the process 
is sequenced as follows: 

 
1) A Mentoring process develops from proactively 

confronting, with the Mentee, the postulate that states that 
''the beliefs we harbor about ourselves and others are self-
reinforcing, establishing a recurring incidence of similar 
experiences, which cling to the perceived truth of who we 
are, making our ability to change or evolve obstructed, 
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because we become trapped in a single groove, the groove 
of our self-reference beliefs, which block any opportunity 
to grow and change''. 
 

2) From this first moment, we confront the primary - limiting 
beliefs. Through the deployment of the strategies, 
methodologies and tools of meaningful learning, (oriented 
to know how to be - to do - to have of the Mentee) a 
Mentoring process begins to unfold the potential state of 
the Mentee and to penetrate, from its living present, in the 
new territories that open up from the principle of 
possibility, to create new scripts of thought - feeling - 
action - result that make it possible for the identity of the 
Mentee to change and evolve. 

 
3) For this, a Mentoring process, from the integrative and 

practical dimension, that perceives the world in its totality 
and through it, turns around the classic training that our 
mind has received and that has made us only capable of 
seeing small fragments of reality. 

 
4) As in research methodology, the need to oscillate in a 

complementary way between the context of "discovery" 
and that of "justification" is emphasized. In the latter, we 
are concerned with controlling and verifying the validity of 
the former, while in the latter, thanks to the production of 
new ideas from discoveries, we are concerned with 
evolving the methods by which innovations are produced.  
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5)  To carry out this transition, following a set of successive 
phases, agreed between Mentor and Mentee, based on 
SCAMPER type methodologies, (Substitute, Combine, 
Adapt, Modify, Put to another use, Eliminate, Reorder). For 
example, during the Mentoring process, meaningful - 
developmental - transformative learning processes are 
deployed, from which the Mentee advances, creates or 
modifies behavioral or performance schemes, to move 
forward in his life, profession or trade, performing 
exercises of awareness and presence, which guide his 
worlds of possibilities and generation of continuous 
transformations. 
 

6) Since our perceptions of reality are much stronger, the 
more perceptive contrasts we experience, the Mentee 
builds his cognitive elaborations only after discoveries 
conveyed by concrete experience.  

 
7) It is the changes experienced that produce learning and 

not the other way around. Therefore, the Mentee is an 
active constructor of his own reality and not the inevitable 
fruit of conditioning and directed learning.  

 
8) The first phases of this type of learning, a construct that, as 

already mentioned, constitutes the methodological 
foundation of Mentoring, are focused on the motivation of 
the Mentee and the search for its effectiveness, through 
pragmatic contact with the insights (realization), the effect 
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of the change that is taking place in the process.  
 

9) Based on the use of stratagems that ignore linear logic, the 
Mentor seeks to produce discovery effects, that is, 
authentic active emotional experiences capable of making 
the mentee transform his or her dysfunctional perceptions 
and reactions into functional responses to the problems 
presented to him or her. 

 
10) 1For this, the Mentor structures his own metacognitive 

processes, starting from simple processes, to convert them 
into cognitive structures and processes, culturally, 
historically and institutionally situated, transferable to the 
Mentee. Who in turn may or may not convert them into 
complex processes, based on his or her inferences, 
analogies and conceptual elaborations, through 
hierarchization, the use of categories, semantic networks 
and conceptual maps, which make it possible to follow 
clues and the direct search for a meaningful practice. 

 
11) The Mentee, through progressive behavioral acquisitions, 

which then become cognitive, develops the capacity to 
change his/her skills and abilities, in order to solve his/her 
problems or achieve his/her objectives. The change is, 
therefore, the result of meaningful learning. 

12) Mindfulness, acceptance and compassion play a 
preponderant role in the process, since they have become 
the central point of psychophysiological change in human 
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beings. 

13) From behavioral learning, we have moved on to mental 
learning, centered on consciousness and the management 
of our own psychophysiological functions. 

14) And it is then that the competence gaps are closed, with 
the new skills and abilities of the Mentee. 

 

  In summary: 
In a Mentoring process it is essential for the Mentor to remember 
that what he passes on is "not personal" because it has been 
gifted to him by life itself.  

Let's bring this to our consciousness often because we tend to 
forget it. 

Of course it is intelligent to cultivate and improve our talents, but 
if we appropriate them, become attached to them and become 
''their owner'', we will be generating distance from the other, 
because there is ''yours and mine''. 

 

We may get the other to admire us, but he will not have 
discovered his path, developed his own talents or found his 
answers. 

In fact, he will compare himself with the Mentor and will probably 
feel inferior. Our message must be very much a "you can" 
message that encourages the other person to get going. 
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The Mentor brings his life testimony, not his academic training, 
to accompany the Mentee to solve in a practical way and thus be 
able to close his behavioral or performance gaps. 

In this context we find all the sense to the action of Mentoring 
and to the existence of a professional Mentor. 

 

Knowing that, as José Luis Parise states, "reality corresponds to 
the map from which one travels and that without a map every 
journey is destined, from the very beginning, to go astray", it is 
imperative to establish the basic structure of a Mentoring 
program, of any type, is imperative 
 

a) Establish the paradigm from which we act. That is, learning 
to see the identical in the different, to increase the creative 
power of the mentees, supporting them in learning to 
create their own realities, knowing that the 
energy/motivation is amplified, from energizing what I 
want. Change is individual rather than cultural. 
 

b) Thus understood the paradigm, a Mentoring map should 
provide the keys, orientations and references, whose secret 
logic is to guide the Mentee to learn to access 
himself/herself.  That is to say, ''that the walker learns to 
ask himself about the walker'', from his ontogeny (his 
history) and phylogeny (the history of the whole species), 
before embarking on the journey, knowing that the path is 
there and that it only requires his decision to start it, to 
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begin to discover the paradigms, models and myths that, 
as cosmovisions, invisible and subtle phenomena, have 
determined his actions in the visible and manifest 
phenomena, which are expressed as his results. 
 
Consequently, the basic structure of a Mentoring program 
goes through the following: 

 
a) The start-up will always be biphasic: this means that the 

Mentor will seek symmetry between the internal and the 
external, between the inside and the outside. 
 

b) Mentor and mentee must establish the starting point. 
Clarity in the idea and in the image. 

 
c) Make clear where we are going. This means clearly marking 

the systems, skills and abilities to intervene and transform, 
from clear results to be achieved. 

 
d) Agree on where we are going to walk. This means 

answering the question: where are we going to put our 
energy? 

 
e) To start the inner journey, to order the framework of the 

external world, paying attention to the signs on the way and 
to the "coincidences". 
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f) To face the obstacles as "masters" of the path. 
 

g) To develop the new skills and abilities and to put them to 
the test. 

 
h) To demonstrate the new results 

 
i) Conclude, after evaluation of the achievements and the 

elaboration of a sustainable development plan in time by 
the Mentee. 
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